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TEACHING ABOUT CONSENT | KS5

LESSON 1: RESPONSIBILITIES AND CONSEQUENCES

This is the first of three lessons on consent for key stage 5 students. The lesson explores legal and moral
responsibilities,and consequences that may result when consent is not salight or respected.

No lesson should be taught in isolation, but should always form part (@ planned, developmental PSHE

education programme. These lessons should be taught as part of: r learning about healthy and
unhealthy relationships and links are made to learning on dru&gnd alcohol education, mental health,
sexual health,and online safety. so
xO
Learning Objectives o&. Resources Required
To learn about legal and moral (\ « Boxo lope for anonymous
responsibilities in relation to consent, an% questions
*
about the range of consequences of @g to . \é@(hart paper and pens 6\
respect others’right to consent. ’5" ost-it notes in two different colours,b(
*
N :
& '\ &6 o Resource 1: Consent statements é(‘

(9(9 1 per pair, cut up "/

r ()

Learning Outcomes Q v. Resource 2a: Consent caseb‘Q
\  Students will be xﬁs&o Q, 1 case per group ©
) r@‘;alf

e explain leg{ moral respo ities Resource 2b: Conse &a the law fb
in relatio eeking conse 1 per group ’1/
. o Q
e reco factors that ml@affect « Resource 2c§nsent cases matchlk
[&ty to consent Q

activity \ «O

é&lyse the emotlo@hysmal social, Suppo@ as required 0

’é‘ nd legal conse of failing to
respect othersg1 t not to give, or to

0 .

Q withdraw, (%) O)

S (< ?’6
5

Re e 3: Teacher an S

le QO

Climate For Learning QA Q Key Words

Make sure you have read the accompa yﬁfd; teacher gwdan@ Consent, capacity, respect,
notes before teaching this lesson. Q include guida ' responsibility, legal, moral,
on ground rules, the limits of confidentiality, relevant\ freedom, rights

subject knowledge, commun&‘t{n and handling QN&SUOHS

effectively. 00

Given the sensitive t of this lesson ar d themes

of sexual abuse, it witl be essential to work with pastoral
colleagues before the lesson to identify any students with
additional vulnerabilities. Consider ways to best support them,
for example by providing the opportunity to opt out of some
or all of the lesson using an ‘exit-pass if it is upsetting or re-
traumatising for them.
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Lesson Summary

1. Introduction Introduce learning objective and outcomes and revisit ground 5 mins O
rules. -
2.Baseline Students demonstrate their current understa@h by creating | 10 mins
assessment a structured mind map about consent. —’é
3.Legal and moral | Students explain the importance of s g consent and 10 mins
responsibilities | categorise statements into legalgp‘@noral perspectives.
4. The law in Students review scenarios whe vI'ggally, consent has not 15 mins
practice been given and identify w this is the case, with reference to
information on the lawg@J consent. %)
5. Consequences Stud identif Qe‘t_:vl hysical &I d social
- tudents identify t al, physical, e nal,and socia .
of failing to get y Py [I 10 mins

consequences of«3iling to get cons
\0 . %

6\0

consent A\ o)
. O @
6. Sianpost Students a@qade aware of w. they can access further >
'sug F(J)rt advice support about coﬁ}ent and relationships and given | 5 r&
PP an o@hortunity to ask qu ns anonymously. “DQ
7. E i
ndpoint éudents revisit the baseline assessment to demonstrate &o .
assessment ar%’ roaress % 5 mins
reflection A progress. 6:2‘ L,
4
OoN L QY

K O
Q’éc.{NTRODUCTIQ@@

2
>

BASELINE ASSESSMENT

Introduce th

2. BASELINE ASSESSMEN'I\QZTIVITY

ning objective and outcomes, using
exploring the responsibility to seek consent,as w the possible ¢
is not sought, or the right to consent is not respé&d. Revisit and rei
lesson, emphasising those that are particula@elevant, such a
views of others, not making personal compTghts and the right t

€ 10. Explaint

ass.

<
&
N

In groups of four, ask

&
8

to create a defini

O
a@ay’s lesson will be

sefuences when consent

ce ground rules for the
ing respectfully to the

of the term ‘consent, drawing on their prior

stud
learning on the topic. ;gﬁs should writ&lﬂeir definition on a post-it and add it to the thought

cloud on slide 11.

Read through their definitions, group together any that are similar and address any
misconceptions. Take suggestions from students on how to combine their ideas to create a class
definition. This definition can then be compared to the one on slide 11.

Next, ask groups to mind map the importance of consent on a piece of flipchart paper. Prompt
them to think about different aspects including the law, emotional/physical health,and
consequences of failing to get consent.

>>
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When their mind map is complete, students should highlight in different colours the points they
have made that relate to:

e the law r
e emotional or physical health J
e consequences of failing to get consent b\’

e any other categories that they can identify from the points Q&*helr mind map

Circulate while students are working, to gauge their curr étcﬁ’nderstandlng about consent, the
law and responsibility. Ask groups to put their mind ma@ 0 one side as these will be revisited at
the end of the lesson. &

CORE ACTIVITIES

&Q/

SV
3. LEGAL AND MORAL RESPONﬂﬁITIES ‘ (\ &Q

and freedom to consent (poip&iyig out that in the €g L definition, “he” is used to mean any
person of any sex or gen ive each group t up set of the cards from Resourc ansent
statements. Explain t t h statement i and ask students to use the inform on the

slide to select th Qﬁaments that ar @ported by the law. &&'

Take feedback |ng slide 14 to as€9 responses and note that most of the,e&ements are ,-{,b
supported t@ law. o Q
@ R v
X G N 00
Sup&ﬁrt ‘Q Challenge > O
ead of |dent|fy| %lch statements Ask stude o further divide é@egal

Read the legal definition of co usmg slide 13,3&@[[ as the factors that affect the ca@
(%)

Qare supported b& aw and which are statemé(s into sub-categ {25 in relation to
ddi

not, students iscuss why each of the the ths ‘choice,"free?ﬁand ‘capacity; with
statements is true. This gives a chance for finition.

reference to the le
students to ask any questions and for any AQ gsé%/

misconceptions to be addressed.
L L

S q
4. THE LAW IN PRACTICE ‘\

a different case. Explaln Gudents that they e acting as the legal teams for the prosecution in
these cases. They sh ead their case and use their learning so far,and the additional information
in Resource 2b,to explain the ways in which the law on consent has been broken.

Hand out Resource 2a: Cons ases and ResourﬁQ% Consent and the law and assign each group

Take feedback for each case, asking a representative from the relevant group to read the case and
explain how the law on consent has been broken. Other groups can add any additional ideas. Use

Resource 3: Teacher answers to support feedback and discussion.
>>
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Support Challenge

Give each group a copy of Resource 2c: Consent  Give students a range of cases and ask them
cases matching activity. Students should match  to compare the legal arguments that could be
the legal arguments to the cases. Answers are used in each case, identifying arguments that

provided in Resource 3: Teacher answers. are similar and difgheht across the cases.
‘Q
(4

5. CONSEQUENCES OF FAILING TO GET CONSENT
Ask each group to think about what the consequences t be for both the perpetrator and the
person who experienced the abuse in their case. USQ'Qde 16 to explain that students should be
thinking about: o&,
e legal consequences 0 ’{,)) S

hysical tional o ’1,0
e physical or emotional consequences .

O —

e social consequences. N o

Go through each of the above hé@ngs,taking feedb@( rom each group, identifying the key (4
learning from Resource 3: Te Ener answers. After 6"«19 feedback, share the additional inforr§|on

about legal consequence&slide 17. (9(9 Q@
O v <O
PLENARY / ASSESSMENT FOR AND/CF LEARNING

6. SIGNP@S’?NG suppon@é o’ "19
N O

Ensu&wat students knoVQ,SHere they can seek help and advice, b ow and in the fi
8. If students ar&@cerned about healthy relationships 8@nsent,they can; &'

,using

[
N\
o’é Speak to a pa?%tutor, counsellor, support service or o{ﬁ@r trusted membe&f’staff in the
@ < 9

school, ur@i y or workplace Q ()
e Contact Childline: www.childline.org.uk (up t ; r the Samaritans: www.
4 C Childli hildli k ?\ 18); 0800 111 ? S i

samaritans.org; 116 123

* Explore advice on the Brook website WBQ%ook.org.uk Q9
« Contact Victim Support: www.victingpport.org.uk or R@ Crisis: www.rapecrisis.org.uk
X

& X

7. REFLECTION AND ENDRQINT ASSESSME,“

Ask groups to return to ﬁ((\mind maps frog"@:{start of the lesson. They should use a different
coloured pen to ad?@t ing new that they have learnt about the importance of consent,
thinking particularly about the law, emotional and physical health, and consequences of failing
to obtain consent. Students can also make any amendments to their original mind map based on
their learning from the lesson, where relevant. This is an opportunity to gather evidence of the
learning that has taken place and will also provide information that can help inform planning for
subsequent lessons.

>>
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>>
Before students leave, they should each complete an exit card, which will record their individual
learning. On one side of their exit card, they should write the two most important things they
have learnt about consent in this lesson. On the other side of their card, they should write any
questions they have about consent or the lesson content. Emphasise that there is no such thing
as a silly question! Students should then place the exit cards in the RymMous questions box
or envelope on their way out of the lesson. After the lesson, review, Xuestions and prepare to
answer them and address any misconceptions in the next lessop§ Is gives you time to consider
your answers carefully and to conduct any necessary researcg\

w
LS
Social media campaign 0& O)

Ask students to create a social media cam Lg?aimed at youré\fople,about the importance of
consent. Their campaign should includ &le and strapline% they could then choose to create \.
a social media post, a storyboard foni\' ral video,ora b ost. Their campaign material shouldgé
include the importance of conse “Ahat the law says where to go for support. Use slide S
19 to share the success criter%@r this task, notini’ importance of avoiding shock-tacti@r
worst-case scenarios. < (®) Q
2 2
Q S \Y
&0‘ Q/v. &o
X

A s o

& <

N X N
Q "\ \p .
C 7 ‘\Q oo'b . &\0
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TEACHING ABOUT CONSENT | KS5

LESSON 2: COMMUNICATING WANTS AND NEEDS

This is the second of three lessons on consent for key stage 5. The lesson focuses on communicating
wants and needs by introducing students to scenarios they may face inmEasingly independent
contexts, such as going to university or leaving home. (7))

No lesson is designed to be taught in isolation, but should alw %rm part of a planned,
developmental PSHE education programme. These lessons shd@d be taught as part of wider learning

about healthy and unhealthy relationships and links are to learning on drug and alcohol
education, mental health, sexual health, pregnancy, ang\llne safety.
& 2
Learning Objectives N Resourcl(%méquired
To learn how to effectively assert wanf@@ « B envelope for anonymous 6\*
and needs and how to identify and ond * &stions (7))
to risky situations, including unhe@ithy R ,&9\ N
relationships, and unsafe enc%chrs and (,\ Resource 1: Overheard conversati
situations. é (90 1 per student ("7}
2 "

]
\8 v e Resource 2: Freshers weg@
O
Learning Outhr&ss szg/ 1 per group o&v
QL

- & N ?

Students W'bQ able to: e Resource 2b: Fr%bgrs week matctp@' W)

+  idengifyUnhealthy relat’igr@ip activity (sup@ﬂ - as required) o
@\/iours and the r's@ nvolved N .

: (o)
(/%Sa range of sexui@counters and . Resou;e@: Effective corpggﬁcatlon
A * (su@t - as required) ¢\
3

situations o
z: e describe ﬁonstrate how to o Osource 4: Goo e?
& effectively communicate wants and LM per group, cut
needs in a variety of contexts &o %

« evaluate strategies for responding QA * Alorfli sgr\t paper for groupwork

to unsafe relationships or sexual (@) )
encounters and identify where to S{e% * E‘é"@tmks

help (QI sQ
> )
é(/ <

Climate For Learning (00 (JOQ Key Words

Make sure you hav %the accompanying teacher guidance Risks, encounters,

notes before teaching this lesson. These include guidance strategies, nude image,
on ground rules, the limits of confidentiality, relevant communication, pressure,
subject knowledge, communication, and handling questions victim-blaming
effectively.

7 © PSHE Association 2022



Lesson Summary

Activity Description Timing

1. Introduction Introduce learning objective and outcomes and revisit ground 5 mins
rules. Any questions from last lesson are answmd

2. Baseline Students demonstrate their understandin ut the 5 mins
assessment importance of communicating wants a@eds by responding
to an overheard conversation.
3.What'’s the risk? | Using a range of scenarios, stu%;g identify unhealthy and 15 mins
risky behaviours in relatlon{fﬁss and encounters.
4. Effective Using their understandi@of different comq’}hication styles, 15 mins
communication | students make sug%/@?ons for how chifers could effectively
communicate th ants and needs& range of situations. 6\‘
5.Good advice? Students ey, te a range of ada@e given to a character, 10 miqﬁg
rankmg&l@ dvice accordlng(, ow safe it is. O
%
6. Signposting Stu s are made aw Qwhere they can access further \oefnins
support e and support a consent and relationships. t‘vo
7. Reflection ’ Students re-visi |r baseline assessment to identify n& 5 mins ,b
and endpc@(\ learning, b giving three tips for communicating wahts and f\,
assessmént needs inzrelationships and sexual encounters, to %&%afe and 1'19

é healt% \0 ) oo

m
@ C o

Q@

AN
PR/, ‘Ag Q,b 5 '§\

1. INTRODUCTION @ &O(Q Q/?.

Introduce the learning objective and outcome,% g slide 10. Ex@&‘that today’s lesson will
be exploring the importance of communic wants and ne relationships and sexual
encounters. The lesson will look at the s&é??nsks and un@lthy behaviours that could be
encountered, and how to respond to ghem.

Revisit and reinforce ground ru@mphasmng tho%%t are particularly relevant for this
u

lesson, such as listening res Lly to the views hers and not making personal comments.
Answer any questions thab@re raised at th&;&of the previous lesson.

Q’b

2. BASELINE ASSESSMENT ACTIVITY @

Ask students to read through the conversation on Resource 1: Overheard conversation and,
working on their own, write down their responses to the two questions.

>>

© PSHE Association 2022



>>

This provides an opportunity for students to reconnect to their learning in the previous lesson,
and show their current levels of understanding on the importance of communication about wants
and needs. Take feedback, identifying any gaps in knowledge or any misconceptions that may
need addressing before the lesson progresses.

*
Ask students to put their work aside but keep it ready to revisit at @&td of the lesson.

N
. C@
)

CORE ACTIVITIES <
&0
: X
3. WHAT’S THE RISK? @ o n, ® O O

Put students into groups of four and hand eaﬂc?group Resour reshers week, explaining that ®
‘freshers week'’ refers to the first week ofaifiversity, where t@ are lots of events and activities .
planned, to help students make frie d&et to know eac Qher and have fun. Students should
read through each scenario and down any risks ) healthy behaviours they can identi%z
on a shared piece of paper. ‘\’0 s(\
Take feedback, creating lis@s risks and unhe behaviour on the whiteboard, drawing,out
examples of unhealthy anviours and risl§fmm the scenarios, including the follo%i?g

©

Unhealthy behaiiisﬁ-o Qg’ >
— - , N ?
Pressur/sclst meone to do so@t ing they don’t want to do Q’\/

e : I'l,
. Ly/n% - 0@ o
. A/lepulation AN IS" éo
A(ﬁck of compromSQ\q oQ €>®
@Q » Aggression a@Q')reatening behaviour Q}6 (90
0& » Coercion (/ (Q ?.(9
Q e Belittling (\o ‘28/
e Sending nude images without consent. QA Q9
. © ©
Risks:
S X
e Becoming drunk { O
- Ka ’\Q

e Compromising personal va,le§l Aﬁ
e Emotional pain or disa tment (JOQ

N
o STIs 170

R

e Pregnancy
e Sharing personal data via app settings
e Meeting someone unknown

e Losing control over the distribution of an intimate image.
>>
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Support Challenge

Give students Resource 2: Freshers week and Ask students if they can think of any other
Resource 2b: Freshers week matching activity,  risks or unhealthy behaviours that may
asking students to find the risks and unhealthy  be experienced in relationships or sexual

behaviours in the scenarios, and write the encounters that arg\ot included in the
corresponding numbers and letters on the scenarios. Qo
scenarios. (o)
X0
()
Vot
4. EFFECTIVE COMMUNICATION @ o

Ask students to discuss in pairs what they understand by the different communication
styles listed on slide 13. Take feedback and u Qe definitions ﬁb slide to clarify any
misconceptions, identifying that assertive @mmumcatlon ist st way to communicate wants

and needs. ) O
O S\ Neam

Assign each group one of the scen from Resourceo(G shers week and ask them to make &Q _

three suggestions for how the cter could effect&'(y communicate their wants and ne

in this situation. Share the s (g?;rlterla for he Eh responses using slide 14 and explm%

their suggestions will be j ed against thes&@éerla

Once groups have agréed their sugges ?é’xplaln that they will be assessing a er group’s
responses for a c ter in a differe éenarlo Each member of the group should be assigned
one of the succeS$s criteria to liste for, whilst the other group shares theigscenario and
suggestionsﬁn them. The gro@ should identify whether the success @'t@ria were met, th@,"

“©

swap roled © 06
Take(@dback from tw class, going through each scenario,gsd asking for their 0(\
stions, drawing he following key learning: -
A - o8 @

O Scenario 1: Jas gn could have said ‘No thanks, and declired the drink, told Ge, hy she
doesn’t wi rink, told Geeta how she is making h el, or made an exglse, if this felt more
manageable. (

e Scenario 2: Eve could have been clear with the%er person about: xpectations, have asked
him what his expectations were, or told hi w his actions er feel.

e Scenario 3: Billy could have let Ali leavé, yather than chasinig gfter him to apologise. He could have
avoided apologising and backing dgim, to stick to his owgq values and stay safe. He might consider
explaining to Ali how this has him feel, when,thiggs have calmed down, and he might
consider the future of the r nsh/p, if his want Q needs are not being listened to.

e Scenario 4: Ria could conslder explaining l€eﬁ/ngs about receiving the photo. She could stick
to her values and de to send the pho herself and be clear about her expectations for the
relationship. Sh t also think about how receiving the photo made her feel, consider if she
wants to continue the relationship and communicate these feelings assertively.

Stress to students that there are many reasons why the characters might not have effectively
communicated their wants and needs in these scenarios. Whilst having strategies for
communicating assertively and effectively in relationships and sexual encounters is important, it
is never the person’s fault if someone behaves abusively or disrespectfully towards them because

they were not able to do so.
>>

10 © PSHE Association 2022



Q@

” N
( ‘ >> :
\ Support

\ Share Resource 3: Effective communication.
Assign each group, pair, or student (as

appropriate) a scenario and ask them to choose
the communication strategies from the resource
that would be effective in their scenario. If time

permits, scenarios could be rotated, and the
activity repeated.

5. GOOD ADVICE?

Challenge

In addition to making suggestions for the
characters, ask groups to write scripts, showing
how the scenario could have played out
differently if each $‘he characters effectively
communicated ti®ir wants and needs. Their
scripts can al§® be peer-assessed using the
success ¢ 1a on slide 14.

g
o)

X

Explain that Billy’s relationship has continue@develop in ur@?ﬂy ways, using slide 15. Give

students Resource 4: Good advice? which

rom Eve,Jasmine and other

@Ws a range of aﬁa
friends about what Billy should do nex &wdents should evallfate and rank the advice according 6\0
<

to how appropriate and safe they thigk each idea is, nati
g that there Ls

% &
@9ing and manipulative. He has previo@een

as they have. Take feedback, explai
following key points: )

e Ali’s behaviour is unh &&y because it is co

own their reasons for ranking them
ne ‘correct’ order but drawing out the,b

aggressive to get hig own wants met, anc?s he is giving Billy an ultimatum, say’i‘r'@t at Billy

needs to do W)’%Qf wants, or the ri

o Statements 2%nd 4 identify that

relationship is unhealthy, and that Bill

ionship will be over. X,

uld consider ’b
QY

ending t@Qlationship, whichgay be the most appropriate and safest o@i«pn if other atten}gi,

menitge relationship havt worked.
lationship and t ¢

accommo
behaviour.

&
&Q/

e Statement 6 blames Billy for Ali’s behaviour. Vi
will negatively impact Billy’s emotional wi

©

covered in more detail in lesson 3.
&
&
Ask students to choose th st and least
useful pieces of advi&éd explain their

Support

decision.

11

ments 3 and ;ggﬁ;ﬁaod advice on where to go for support

ression and anxiety that Billy is startj

teAli’s demands, rather than assert his w

N
Statements 1 a@ are not appropriate/healthy or saﬁg&p@nses as they advi@%ﬂly to

ing. Victim-blamy

@!?dvice in terms @?

0 experience. >

and needs or rec e Ali’s unhealthy

N

-blaming is noé&)rtive or constructive and

nd how to respond to it are

©

X

R\
@%nge

an addition to ranking the advice, ask students

to suggest any other advice that they think may

be helpful for Billy.

© PSHE Association 2022



PLENARY / ASSESSMENT FOR AND OF LEARNING

6. SIGNPOSTING SUPPORT @

Ensure that students know where they can seek help and advice, both now and in the future,
using slide 16. If students are concerned about healthy relationships or consent, they can:
*

» Speak to a parent, tutor, counsellor, support service or other truéé ember of staff in the

school, university or workplace é

e (Contact Childline: www.childline.org.uk; 0800 1111 or t amaritans: www.samaritans.org;
116 123 <

e Explore advice on the Brook website: www.bro .uk

e Contact Victim Support: www.victimsupport&mg.uk or Rape Cri;g: www.rapecrisis.org.uk
< n,
. Q
6 ,» 6\0
7. REFLECTION AND ENDPOIN'%Q ESSMENT (7
Revisit Resource 1: Overheardnﬁﬁersation and ask aﬁdents to add - in a different colour Q(b‘
)

new learning about the imp& ce of communicatisig wants and needs. This can be used
demonstrate progress and@o‘inform future te g. <

Then ask students to ci( hree tips for o%unlcatlng wants and needs in relathﬁnps and
ta §W

sexual encounter y safe and h and collate these as a class. O

QA &L N Qr{,”

ﬁo ﬁ i@" a
- O
’&Qt@l& for student m%&ﬁ o(\,b . 00

sk students to i e they work for a college or unlvers&tudent union an wr|t|ng an
@ article for th 1@ nt magazine about how to commu e wants and ne hen meeting new
Q@ people and startlng relationships. The article shoul&(pc de: ?’

* how to communicate wants and needs \ Qg’
® e some of the risks of not doing so Q Qg
(o)
@ -+ whereto go for help.

o 060 &\(’0 :
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TEACHING ABOUT CONSENT | KS5

LESSON 3: UNWANTED, INAPPROPRIATE, AND ILLEGAL BEHAVIOURS

This is the last of three lessons on consent for key stage 5 and focuses on unwanted, inappropriate,
and illegal behaviours. The lesson helps students to identify signs of SLSI\behaviours and explores
attitudes towards sexual abuse, including challenging victim blamin

No lesson is designed to be taught in isolation, but should alw %rm part of a planned,
developmental PSHE education programme. These lessons shd@d be taught as part of wider learning
about healthy and unhealthy relationships. o)
xO
Learning Objectives 0&'

e To learn how to manage, respond to an&rﬂ&ort unwanted, ’Gfﬂpropriate,or illegal behaviour

RS Q’L S\

Learning Outcomes 00\' 7 sources Required ’b‘g
Students will be able to: (90 é}- Box or envelope for anonymous é(\
« identify the signs of ﬁéﬁtw’ (90 questions ‘QQ
?napprppriate,or iUe . bghaviours, v? * Resource 1: Key questions ¢y
including abu%@plmtatlon,ass&/ 1 per student X,
and rape

Resource 2: Casey’;@'u

% %
» explain e, why,and howQ access 1 per pair
supp reaq\?rreport concefhs) "/ Q

Resource 2 sey’s story mat
e(gdate attitude;@s abuse and activity ( ort - as requip,(ép

iri t 1 L R
eirimpacton’y eopte ¢ Res e 3: Organisatio t-files

Qo’é explain how tQ‘A}llenge victim- b{g per group
\

O
blaming, i(cJQilng when abuse occurs . ) .
online ( Qesource 3b: Se%&support case studies
QO 1 set per gro@

A e Resourc : Research grid (support - as

requirQ)

K ©
< 3
Climate For Learning o3 '\Q Key Words
Make sure you have read th%ﬁ}:ompanying tea%\guidance notes Abuse,
before teaching this less ese include guidante on ground exploitation,
rules, the limits of ;&f&ﬁiality, relevant subject knowledge, victim-blaming,
communication, and ®andling questions effectively. sexual assault

Given the sensitive content of this lesson around themes of abuse, it
will be essential to work with pastoral colleagues before the lesson to
identify any students with additional vulnerabilities. Consider ways to
best support them, for example by providing the opportunity to opt out
of some or all of the lesson using an ‘exit-pass, if it is upsetting or re-
traumatising for them.
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Lesson Summary

Activity Description Timing
1. Introduction Introduce learning objective and outcomes and revisit ground 5 mins
rules. .
N
2. Baseline Students demonstrate their understandin &esponding to 5 mins
assessment key questions about abusive behawourC;Q
3.Warning signs Students follow the developmen relationship between 10 mins
two fictional characters, identif&m signs of abuse.
4.Responding to | As the story develops, stu@us discuss respoa)es to abuse and | 15 mins
abuse victim-blaming. O A
5. Seeking Students use cas§€g?d|es to identify so s’l)ces of support, 15 mins \,
support researching th& vices that d|ffer rganisations provide, Qé
and what h ns when reportn@o o them. ;a(
6.Signpost Stude 9e given further postlng information on issues 5 rfins
support to healthy rela%&ps ips and consent. @Q

7. Reflection

assessme

00

key questions activity,adding more &.o

dudents return t
and endpow&\’ detail to dem te the|r learning.

5 mins

a5

&
]

@

W\l

Q/o’é

14

o
<

reporting concerns.

2

C

<°’ O

KV
1 INTRODUCF& @
Introduce thet€arning objective and outcomes, usm&s@e 10. Explain t (?odays lesson

will be looking at the signs of,and approprlate
illegal behaviours. Students will also explore

ses to, unwan
o seek supp,

o

approprlate or
d what happens when

Revisit and reinforce g rules for the l ,emphasising those that
are particularly relevant, such as llstenln spectfully to th@ews of others and not making

personal comments.

2. BASELINE ASSESSME?\&CTIVITY

(Q/
«*“”

Hand out Resource
questions in as muc

students to show th

1: stions. Ask stu

have experienced abuse can seek help and how others can support them.

ﬁﬁ o write down their responses to the four
@éll as possible, working on their own. This provides an opportunity for
current levels of understanding about the signs of abuse, how people who

Circulate around the class whilst students are completing the activity, to gauge their current
levels of understanding about abuse and use this to adapt the lesson accordingly.

Ask students to put their work aside as they will revisit it for the endpoint assessment activity

later.
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CORE ACTIVITIES
3. WARNING SIGNS ® 6 O

In pairs, ask students to read the sources on Resource 2: Casey’s story, which shows the development
of an abusive relationship between Casey and Jack,a popular boy from sc%)pl. Students should

highlight: & o
1. Abusive relationship behaviour fb‘
2. Changes in Casey’s behaviour éo

Take feedback, drawing out key learning from Casey’s stoho

Abusive relationship behaviour from Jack includes: &&'

e controlling what Casey wears (@) /))

e taking her things away ﬂo 0’1’

e saying negative things about the way s 0Ks ,1' 6\.
e being negative about her friend an/gsolating her from fri Q

a condom When.siléfad not given consent for this. It is impo,
ex without a cond, r removing a condom during sex (sometirfg.
en consent for seé@ out a condom hasn’t been given, constji rape

aggressive V“ (o)
* publicly criticisiqgg\ier ‘28/ o&,& ’b
 calling her pgrqes @ <O

SR v

e threate
. cheg(ng up on what she &%g through geo-tracking

 trying to have sex with her wit,
to make the point that havi
referred to as ‘stealthing,

* shouting at her and fei

N . Q(\
C/geping pictures of be\@?out her consent Q,b 0
\ N4
anges in Casey’s viour include: (60 o(/\
&Q,Q * changing the @ay she looks and what she wears QQ/ (96
Q® » rejecting her friend in favour of Jack &0( Q/?.
e staying at home and not going to parties A\ 6‘2‘
e feeling tired and withdrawn. Q Q
P ©
O X

Support ,b( Cha&ﬁe

Share Resource 2b: Casey’s sto atching %\4 udents to think of other abusive
activity, which includes the e examples haviour as well as other changes in

of Jack’s abusive behavioqz‘!nd changes in (J behaviour that could be signs of abuse.
Casey’s behaviour. A @dents to write the
relevant number or letter from the resource

onto Resource 2, to identify where these occur
in Casey’s story. » possessiveness and jealousy

Feedback on abusive behaviour could include:

unpredictable behaviour
* financial control
e gaslighting
e persistent criticism

15 © PSHE Association 2022
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Feedback on possible changes in behaviour in someone who is experiencing abuse might include:

e changing sleep habits

e seeming more fearful or having lower self-esteem

e cancelling appointments or activities at the last minute 6\*
e stopping activities they normally enjoy (Q
: : : o>
« becoming more private or secretive (;(\
e drug or alcohol misuse. (/]

These changes in behaviour are not necessarily alwagt@ns of abuse in isolation, but could be
indicators of abuse. X,

¥ %
\ S
4. RESPONDING TO ABUSE @06 0,‘/ 6\0

Ask pairs to look back at Casey’s st nd discuss: 0\0 ‘Q
N > >
«  Who could have helped? ¢y é}fb O
e What barriers might haé‘prevented them Qa@u helping? ®6
Take feedback, drawin(& the following I?f?earning: osQ
. . : X
There are a num people who w ade aware of issues in the relationship including Priya
Jack’s Mum, Prec&us,and people V\69 ere at the party when Jack was com ing to others th{?)
Casey was l@Qng him on. [ R ,'19
The reaéQn(thhey didn’t hel,q(rl@t have included: \06 o
b&ntmg to protect J{éo Q,b ;00
,é misconceptions a@t ‘normal’ and healthy relationship be{gﬁ)urs (‘/\0
O . % , o O
 not wanting @upset Casey; fear of losing a friend < (2)
@ (3, g

Q
o ng

Q® e wanting to be a part of the group
not knowing how to respond to victim-blami%\
to say or what a«Qc to give

lacking relevant skills and not knowing

not knowing what support is availab@.(’

X
Next, share the extension to the s;é%)n slide 14. As‘k& to discuss the questions on the slide.
Take feedback, drawing out th owing key learn'@

» Casey has experienced e onal abuse from , Who has blackmailed her with the threat of
sending the images. SQ as then experieficeg’online sexual abuse when the images were shared.

o Whilst Jack is resQnsible for the original abuse, his friends further circulated the messages and
then they were shared extensively by students at the school. The role of bystanders is important to
highlight - the extensive sharing was able to continue because no one reported or challenged it.

» People who saw the photo shouldn’t have shared it. Not only is this a criminal offence, but they
had a moral responsibility to report the situation.

>>
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>>

» The images need to be reported to the site that is hosting them and can also be reported via
Childline’s Report Remove tool (more detail on this in the next section of the lesson). The image
sharing needs to be reported and dealt with effectively by the school, and Casey may need further
emotional support.

e It is important for students to recognise that we all have a responsi \y’to challenge victim-
blaming when we see it. We can let survivors and targets of abu &now that it’s not their fault
where this is appropriate and point them in the direction of. nt support. Whenever someone
sees abuse occurring, it should be safely challenged where @ppropriate, and reported.

Vo)

Q
Support &eﬁellenge

Explain the term 'victim-blaming. Ask studen O Ask students: impact does victim-blaming
to identify where this has happened in CaS@’s have on so

story and what should be done instead.\}(o Feedback.might include points about the role and 6\
,S. /mp ﬁre media on attitudes towards victim; @,
O g. When victim-blaming becomes com
90 (rl.\soaety, this allows perpetrators of abus
é [2) avoid accountability for their actions. It@lso makes
‘Q vfo abuse more common and makes ;‘f§ ho have
experienced abuse less likely to rt it for fear of

)
A & 6‘28/ the response they may receiv&f doing so. rb
Q Q - v
. Q
& & v
5. SE,QﬁNG SUPPORT\g 0 . 00

@roups to dlscuss‘\’@re Casey could go for help and take sé ack Explain th %}r the

mainder of the | n, students will be researching org ions where pe ho have
0 experienced i{ an seek help and what happens wh omeone reports &e.
in

a set of case studies from Resource 3b: Seeking ort case studie dents should share out
the case studies and use the fact files to |den

Put students into groups of four. Give each group@ﬁgfact -files frog ngurce 3: Fact files and
¢ Which organisation or tool they woulel&lse the chara@?om their case study to use

¢ What help this organisation or to@prowdes

e  What will happen when the |®Srt to this organ@n or use this tool

Students should then share ulér case study and Ings within their group.

Take feedback, going thr, Qg each case stugﬁ a class, identifying the most appropriate
organisation or tooq@e,the help provided and what happens when reporting or using the
tool. The most relevaht organisation or tool for each case study is:

e (ase study 1 - Galop would provide the support that Angelique needs. It supports LGBT+ people
aged 13 to 25 and helps young people who are not sure if they are experiencing abuse and don’t
know what to do about their situation.

e (ase study 2 - Anna could use the Report Remove tool to report the image that has been shared
of her, to try to get it taken down.
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PLENARY / ASSESSMENT FOR AND-OF LEARNING

e (ase study 3 - As a 16-year-old who has been targeted online and wants to make a report, Jamie
could report to CEOP, whose aim is to keep young people safe from sexual abuse and grooming
online.

e (ase study 4 - Roksana could contact Rape Crisis helpline, which is available to support anyone
over the age of 16 who has experienced any type of sexual violence, ar they're not sure what

happened.
,0‘0
D)

Support <
QO

Give each student Resource 3c: Research grid and préVide each group with a set of fact files from
Resource 3: Fact files. Ask students to collaboratédin groups to research one of the organisations/
tools, filling out the relevant section of their ,supporting ea 'Bjner to find the correct
information. Then re-organise students in@mlxed groups, to &a{

and record their findings.

O d x>
6. SIGNPOSTING SUPP@}? @ (900 eo)

Ask students for feedb{c&bout the best res of the organisations and tools thggve
researched and a 5@ any questions may arise. Then share the further sig@&ting

information, usi ide 17. (o) ’b
Q Q? N Qv
(o)
C © R (\’1’
7. R@CTION AND E@6POINT ASSESSMENT @ ,S. (o)
h

*

ey should use erent coloured pen to add anything & that they have L about the
types and sigps @ abuse, how to seek support and how hers can help. Studénts can also make
any corrections’or amendments based on their learn'ng om the lesson, re relevant. This is
an opportunity to gather evidence of their learn@@nd will also pr information that can

inform planning for subsequent learning. A
3 <

NI
éggmups to re—;%?%urce 1: Key questions, which they ceﬁleted asa baseyr@’%’ssessment.
o)

i0 Qi —

18

S
Public information campaign (;b ’\Q

The learning from this less uld be developeQAto a bigger project to be completed for next
lesson, where students C(@»te a public infor idn campaign about one of the organisations that
they have found ou?ﬁut in the lesson. This could be presented in the style of a social media
page, a poster,or a TV or radio advertisement. Use slide 19 to explain what should be included.
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 1: CONSENT STATEMENTS

Once someone has given consent, Consent can be withdrawn with
they can always take it back. actions as Weélés words.
: N
. \®
O SO, o
: <

Vo)

If consent is given for one thing, that &’Fﬁg person’s decision to give or not
doesn’t mean consent has been giver{\og give consent’'isn’t respected, that

for anything else. % i person 'ys@ver to blame.
A ) gb
.......................................................... 0& ‘
0 toe 0 0
S Q 23
OCThere are some things, like being

S
Consent forms the @s of a healthy(9(9§ ] o ?
: seriously injured by anothe@ rson,

relationship. \S ?’ :
P (&o ‘28/ : that people can't conseg(:t‘d.

o
@sent and to Q& making Ofb o

,é ' : Not evegﬁne is able to g'@?consent.

Q assumptions Q t what someone : Q} o)

’b® might waﬁyo (Q ?.‘96’
Qe — Qf" .........................................
No one can be forced into giving A 2)
consent. Saying ‘yes’ (or allowingo Q © Asking @g’egularly checking for
something to be done) thrc:y!orce conseqt is a way of showing respect

It is@rhportant to exaﬁ!itly seek

or coercion, does not congstifute f ur partner.
consent ) )
........................................ &QOOQ
?
It is important tG learn how to : Consent cannot be given if someone
recognise and communicate about is incapacitated by alcohol or other
consent. drugs.
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2: CONSENT CASES

Case 1 - Clarice and Joshua 6\’

Joshua and Clarice were at a house-party t%egther. They had
recently started seeing each other and w}\e having fun together
at the party, drinking and dancing.T@?kissed and he put his
hands on her body, which she sm’g@d about. She was dressed

in a very revealing outfit and Jéhua got the 'vraoression that
Clarice was probably interéggd in havin%?q/later in the
evening. As the party v@?c on, Clarice becdme significantly

more clumsy and sl@y. She felt dg{@and confused. She didn’t ¢
know it at the tinge'but she (alo@%ith a number of other girls ‘(\fb
at the party) @ﬁad her drir&g@piked.Joshua thought that shez,
had drunk(tg) much and t realise what had happene

took h%?p to the bed and when they got into th d, he
st to have se gat her. She didn’t complain at tQe time but
(éBorted him fc@ape the next day.
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2: CONSENT CASES

Case 2 - Maisie and Kieran 6\’

Maisie had just turned 14. She had been liyéng with her aunt for
the past year after experiencing a difﬁé\f& time at home with
her parents. She had been seeing Kifan, who was 19 years old,
for a few months, after they met §a an online forum. Kieran had
been helping Maisie ﬁnanci%@and had said‘that he was going
to give Maisie a better lifezHe had said &b that they could
move away and live og}?her once theywere a ‘proper couple’
He suggested the@ sex and Maigi& didn't really know how ’b‘
it would make feel so she sa@@no. When he later instigated é(‘
sex, she did%@say no this tir@@%ut her body language show%@
that sh &asn’t enthusi stYTShe looked the other way, sh@
dow d laid still. %@égcent along with it because he@-ade her
fe ecial and SIQ Idn’t want him to leave her. Qﬂo

< ©
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2: CONSENT CASES

Case 3 - Priya and Angelina ‘Qb\

Priya and Angelina were in a long-term r@ionship. Angelina
had become controlling in the relatiomship and Priya had
started to lose her sense of identity, Priya didn't go out and see
her friends anymore, because Angelina would become angry
and jealous, so it was easier<€d stay at home)Priya had felt like
she was stuck in the relaa,%ﬁship and thay Angelina was all she
had. When Angelina suggested sex,P@a didn’t want it, but she
felt Llike she coul say noin ca,s%’?}ngelina got angry - she had fb‘
been violent bQ%re. Priya triedé@'\change the subject but in the ©
end,AngelilQastarted tog t@‘ﬁgry and Priya was scared, so si@
didn’t fe@)‘safe to stop ZQ)%E reported what happened iygr
late[&&months a he relationship ended. (\0

R \ A
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2: CONSENT CASES

Case 4 - Erika and Angelo ‘Qb\
Angelo and Erika had recently started d and went to a party

together at a friend’s house. Late into ¢hé night they had sex,
which both of them agreed to andcthey used a condom. Neither of
them had drunk too much alcolol and they enjoyed themselves. In
the morning, Angelo remembgred a scene me pornography
that he had watched,wr‘cj@someone W a partner with sexual
contact. He thought tQa?Erika woulga@e this as she had been
enjoying sex last t. So, he peﬂ%ﬁ}ated her mouth before she fb‘
woke up. Wheé(ﬁlka awoke, she@as shocked and didn’t know@o)
what to diq say. She didw(?op him at that moment, and H&>
contim@ When she @r told him how upset she was Hﬁgaid

1
éuld have sai if she didn’t like it. O

she
Q Q ¢

24 © PSHE Association 2022



TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2B: CONSENT AND THE LAW

LEGAL DEFINITION

Consent is defined by Section 74 of the Sexual Offences Act 2003 as “A person consents if he
agrees by choice, and has the freedom and capacity to make that choice”. In investigating the
suspect, it must be established what steps, if any, the suspect took t \fain the complainant’s
consent and the prosecution must prove that the suspect did no e a reasonable belief that
the complainant was consenting. Consent to can be withdra @any time during sexual activity
and each time an activity occurs and consent to sexual actix&may be given to one sort of sexual
activity but not another. ‘Q

Source: CPS,What is Consent? httDs://www.cns.nov.uk/sites/def@ﬁles/documents/publications/what is_consent_v2.pdf

CAPACITY TO CONSENT FREEDOM NSENT
Capacity may be affected by the effects of @, Freedon]ﬁ?onsent is removed in situations
alcohol or other drugs. Someone who iso of domestYc violence, abuse or coercion.

incapacitated (drunk) cannot give co%ent. Fi@m to consent can also be affected b (Q
'\’b Power dynamics in the relationship\@

example if someone abuses thei@) sition
of power or status, or if one pé@)n is
dependent on the other ﬁ@ially or for

care. o’&
Q’\'

Significant age diffe?%ces and the
age of con&" fl,
— .
copd@xT S
umstances that @’Qmportant to
consié in terms of the f@jom and capacity

Someone who is asleep cannot give consent.

Capacity or ability to comm ?te consent
may be affected by medichonditions,
mental health probl yearning disabi

%?’
or age. The legal ad& f consent is 166

&

%) teps must beﬁ(I o establish that consent '
’é is given. This shetild be revisited and is an 'QQJOSE include: ©
Q ongoing process. Q" Whether so understood what they
Signs that consent is not given or being were ask o and the implications

withdrawn must be recognised and not be OQ e The 'sz of the relationship

ignored. C
g . A% nipulation or promises made

g\é\idence of exploitation or grooming

Checking for consent is needed for e{@'
sexual act and not just one or SC

X
ADDITIONAL POINTS »@ONSIDERATIQFG:Q
e Most people wh exually assaulted &0 not fight - resistance can be through freezing,

disassociation, orfany effort to prevent, stop or Llimit the event.

e Late reporting may be due to a number of factors including trauma, fear of repercussions or
of going to court, or only later realising the severity of the incident. Late reporting does not
affect the validity of the report. The report can still be investigated and result in a successful
prosecution.

e People with vulnerabilities are often targeted for a range of reasons, including the belief that
they will be more likely to comply and less likely to report abuse.

25 © PSHE Association 2022



TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 2C: CONSENT CASES MATCHING ACTIVITY

Claimant: The person who has reported sexual assault.

Defendant: The person who is being accused of sexual assault.

Match the legal arguments to the cases ‘Q
Cases X

Case 2.ZMaisie and Kieran

Case 1 - Clarice and Joshua : Majgis was 14 and had been having a
Joshua and Clarice were at a party and were '?#Cult time at home. Her boyfriend Kieran
dancing and kissing. Later, Clarice became : Qvas 19.He helpe@er out with money and
clumsy, sleepy and confused. Her drink had (;\said once the sex they would be a
been spiked, although not by Joshua. ®“§ ‘proper coup‘lt, d they could move away .
Joshua took Clarice up to the bedro d together. 6\
when they got into the bed, he sta to Whergég:sked for sex, she didn’t want to ‘Q
have sex with her. She was not tosay : but4he wentalong with it because he mad(\
no. &6 : eel special and she didn’t want him t&»

(%) <

............................................ Qi
< v

Case 3 - Priya a\&oAngelina ‘28/

Priya and An were in a lon @n

relationshi Angelina ha ped Priya
from se ther friends. (©0

WherKergelina suggeste &X, Priya felt In the morning, lo remembered g%e
ried that Angelina d get angry if : on some porn hy that he hzd’(ﬁhed,

‘Cteave her.
% 0

Case 4 - Erika and Angelos_

Angelo and Erika went to aQQty together. r{,b
They had sex, which bot@of them agreed t Q
and they used a condg.

&said no - she ha en violent before. i Where som woke a partner pith sexual
& riya tried to ch e subject but : contact.é ()
PN Angegna st‘;r l l'l?et Engry ng’ Priya was Ang l&ut his penis in @'@s mouth before
194 scared, so she felt tike she couldnt sayno. oke up. He tho%c rika would like it
last night.

ause she enjo g?i
........................................................................... QQAQé

O
e X
£ C. The defendant thought

a. The claimant was > * éo .
incapacitated and so could A + The claimant iS@C im ;?;cg;?]z?r:?igixzzlghe
not consent. “* of abuse, so didTptthave : y

QQ the freedorrtétdnsent. did the night befor.e. B.ut
,b( . consent for one thing is not

consent for another.

i f.The claimant is
€. The claimant was asleep : vulnerable - they are

d. The claimant is under the and so did not have the : significantly younger than
age of consent. . : .
capacity to consent.. : the defendant, or relying on

money from them.

26 © PSHE Association 2022



TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 3: TEACHER ANSWERS

Use this answer sheet to manage discussions and respond to misconceptions. If misconceptions are raised by
students, the information below will help address them. However, it is important not to introduce the myths
to students. This could have the unintended consequence that the misconception stays in their minds more

than the content they need to learn. b\.
. . <

The law in practice: >

Scenario 1: Clarice and Joshua éo

How the law on consent has been broken: \QQ

e Joshua makes assumptions about what Clarice wat@and does not explicitly seek consent from
Clarice. She does not give consent for sex at aré&)int, either befggthey had sex or throughout the
evening. O fl,

4

e C(larice does not have the capacity to cooﬂnt as sheis incaﬂﬁqated after being spiked. Whilst \.

Joshua is not aware that she has ha{'h}r drink spiked, h&@aware of her lack of capacity to cons&b
\

*

Misconceptions that may need to b dressed: . X é

« ‘If girls want to stay safe, t <Rouldn’t dress p \catively.’ Students need to understand@hat
someone’s clothing is irref@vant to the law oplonsent. This statement blames the vi;?@,when it
is the perpetrator’s re(pgsibility to seek Q&ent. Victim-blaming is addressed in 9T detail in
lesson 3. &0 &:"

 ‘She gave:ﬁ\pression she W§Q$for sex! It is important to make the{n%t that no one qﬁb
&Cpne

give the i sion’ of giving_cofsent. Consent must be sought and givwclearly. Consent
thing (e,g™Kissing or dancinboes not imply consent to something %@

> X o0
Sce éZ: Maisie and Ki O,S» &0
H&the law on cons *as been broken: 90 o(/

o B>
&Q;- Kieran didn'tradv ly seek consent and Maisie didn’t qg&onsent. Her bodé?nguage showed that
Q’b she did not give consent and Keiran did not respecé(hi . ?’

Maisie’s freedom to consent is limited because §é is vulnerable, er than Kieran and possibly
becoming financially dependent on him. Q

e Maisie is under the age of consent and mgaw aims to pro children in situations like this. As
Kieran is older than Maisie and overd\e age of consent, there is a clear power imbalance.

Misconceptions that may need to 'édressed: . Q

)

e ‘Sex under 16 will always be‘&osecuted.’The y}es not intend to criminalise young people who
choose to have sex beforethey are 16 and it i likely that consenting young people of similar
ages will be prosec owever, it is set atsthe age of 16 because a lot of young people do not
feel ready before t& age, and no one should be pressured into sex before they are ready. If one
person is under the age of consent and the other is over 16, especially if there is a significant age
gap, the older person is more likely to face charges.

e ‘She didn’t say no! It is important that students understand that it was Kieran’s responsibility to
make sure that Maisie gave consent. Not only did he not do this, but her body language clearly
demonstrated she did not consent to sex.
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TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 3: TEACHER ANSWERS

‘She gave the impression she was keen for sex! It is important to make the point that no one can
give the impression’ of giving consent. Consent must be sought and given clearly. Consent for one
thing (e.g. kissing or dancing) does not imply consent to something else.

b\o

Scenario 3: Priya and Angelina ‘Q

How the law on consent has been broken: v@

Priya is in an abusive relationship and experiencing dom@t'c violence. Therefore she does not have
the freedom to consent. A\ ®)

Angelina has pressured Priya into sex through fg&?&»?d so she does not have reason to believe that
Priya consents to sex. (@)

isconcep N W
isconceptions that may need to be address%\ Q

‘She said yes, so she gave consent! He@%ﬁudents should @n mber the definition of consent,whitb\.
shows that in order to be able to ent, someone ne o have the freedom to do so.In an ‘Q
abusive situation, that freedom i§taken away. ’5" >

N

‘She should have reported (&ﬁt away. It is impcéﬁt to emphasise that consent was not &btained
in this situation, irrespe?& of how long it ? to report. There are many reasons s ne might
not choose or feel abte t0 report abuse a?’( is does not invalidate their experi%'g. eports of

abuse can still b & e and followe y police, even if the event was somesxtime ago.
‘How can thi rape if it's two es? Whilst rape is defined as penetra@?by a penis with‘%b
consent, t esn't relate t@h seriousness of the crime and in this siggation Angelina e
found quilty of sexual ass r assault by penetration. 0
2 % N &
N \ @ O
ayio 4: Erika and A 00 .\@
the law on consght'has been broken: (6 o(/
& %

Angelo didn(seek consent and Erika couldn’t give c& nt. Z
Angelo penetrated Erika’s mouth without her cr\r&gt and therefor constitutes rape.

Angelo assumed consent based on what ha 'I*ppened the pr Gp night but consent for one
thing or at one time isn’t consent for an& thing or at anoth®r time.

Erika had no capacity to consent as was asleep. X,

Misconceptions that may need to I&jressed: .\60

28

‘She didn’t fight him off, so isé(asn’t rape!As we ‘being woken from sleep, which would have
been confusing, it is imp t for studentsgd erstand that people in a state of fear often do not
‘fight, but instead ‘freegs’ hey may also avoid’resisting for their own safety.

‘She gave consent béfore, so he could assume her consent here! Students need to know that both
legally and morally, giving consent for one thing and at one time doesn’t equate to giving consent
for something else or for the same thing at another time. It is never acceptable, in any context, to
assume consent has been given.

‘His intentions were not bad’ Students should know that whatever his intentions were, he needed
to seek consent before any kind of sexual contact with Erika.

© PSHE Association 2022



TEACHING ABOUT CONSENT | KS5 LESSON 1 | RESOURCE 3: TEACHER ANSWERS

The law in practice: Support activity

Answers to the matching task:

Case 1: argument a 6\*

Case 2: arguments d and f fb(g

Case 3:argument b (;(\

Case 4: arguments c and e O‘QQ

Consequences o&.&

The following points can be drawn out through@ss discussion gc@he cases

Legal consequences: ) ’ f\/ 6\.
e Each of the cases involves illegal be%u/'our and could r%@ﬁ custodial sentences ‘Q

e The perpetrator would be left wj criminal record‘\’b s{\’b

» The experience of going th@n? a criminal trial&/ be difficult for either person, but parti@?ly when
it comes to testifying in Qrt. )

gl O
Y
Physical and emotionb‘é%?sequences: szg/ “

O ,{‘?
» Physical heal %nsequences, fo %ple the chance of contracting a Sexual ﬁnsmitted Infecti )
o © ‘ >

for either 96 fl,

* Possj (pregnancy and ysical and emotional implications arobqd pregnancy choige 0
2 QO

. (lﬂenges for both p, in conducting healthy, safe relat/ons@m the future. .+ 7y
QEW

N
here violence h@ken place, there may be physical injuggﬁ.6 C
@ O

O
[2)
Q’b Social consequences: (Q ?9

O N

o Employment difficulties for the perpetrator, due % ir criminal recg\

e Possible issues around victim-blaming. TWO who experiean exual abuse is sometimes
inaccurately blamed for causing the situatiofl. This topic is co@d in more detail in lesson 3.
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TEACHING ABOUT CONSENT | KS5 LESSON 2 | RESOURCE 1: OVERHEARD CONVERSATION

“So Eve... How are things going with Jackson?”

“Yeah, good | guess. | don’t know what to do though, %gause things are

getting kind of serious and | just want to go and h

>
“He seems really great, are you sure you want @Qhrow that away? And

anyway, sex is more fun in a relationship )OU can communicate what you
actually want, and your partner knows,@u better”

un at Uni”

“Who says you can’t say what you Wﬁvt with son@ne new?”
6@
\} .r\ \Y
Why is communication ab&‘@t wants and n@gds in any sexual encounter ,bﬂz
important? O (}’b >3

7

What extra considerations mlghtdfs‘heeded to r@?e sexual encounters

ith L fer?
with new people safer? ¢ Q} ~Q&'
'b .
N £
N Q
@ Ox
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TEACHING ABOUT CONSENT | KS5 LESSON 2 | RESOURCE 2: FRESHERS WEEK

1.Jasmine is at a ‘freshers week’
party with the LGBT+ Society. There
is a lot of alcohol around, but
Jasmine has never been interested
in drinking alcohol. Geeta, who she

met earlier in the week catches C

;&'had just metghat evening. She

2. Eve,Jasmineand Billy are in the
kitchen in tl‘ﬁwlls of residence

and Eve_ js&¢€lling Jasmine and
Billy abfout the night before. She
saygxhe was at a party and ended
’a9having sex with someone she

D

%,

<
S.Q@ly’s boyfrien@m home,
(A, has come todwsit and see his

her eye. A few minutes later Geeta, thought got on really well and
arrives with some shots of te@g. that t igmight be the beginning
Geeta is flirting and press@ng of,&@ ationship. But afterwards, ‘VJ
Jasmine to drink, suggegting she’s Q’@ asked for his number, and heo'b
boring if she doesn’é‘l?smine takes o(['aughed. He said he thought ié\f?as
the drink,althouthhe wishes vfo obvious it was just a casual‘@ring.
Geeta Would@l go. & Now she feels used aanegrets
Q (o‘?‘ having sex with hinbo ,1:5
GQ. L% — ,{\\,
< © & o

new halls. r‘going to a party,
they get fatimate and decide to
have sex. Billy gets a condom from
a drawer, but Ali says there’s no
way he is going to use one. Bill QQ
explains why it’s important, byt Ali
gets angry and says, ‘Finethen, let’s
leave it; and leaves, s,légrfning the
door behind him. B&Qchases after o
him and says %@orry for ruinin&’
things and it’s OK with him not to
use a condom.

\

4. Ria sig up to a new : Ing

app, whi¢h uses her location to

sho§%ow far she is feom potential

9"

gat hes. She shoWs Billy and Eve

\osome DMs s t from someone
she is go'gf?o meet up with. She
chatte@/i h him for a few days,
an rything was going well.

he sent a photo of his penis

And said he wanted a photo of Ria
before meeting. She didn’t want to
send one, but she did because she
wanted to meet him.

31
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TEACHING ABOUT CONSENT | KS5 LESSON 2 | RESOURCE 2B: FRESHERS WEEK MATCHING ACTIVITY

Find the unhealthy behaviours and risks listed below, in the scenarios on
Resource 2. Write the relevant number or letter on thg;enanos where they

\

32

I 0o mMmonN®

occur. &@
c}‘
Unhealthy behaviours sQQ
1. Pressuring someone to do someth'@jv%ey don’t want to do
2. Lying (\o 0!'1?)
3. Manipulation OQQ (:1' 6\.
4. Lack of compromise OQ}' é}o ,bﬂz
5. Aggression and thrqﬁxenlng behav&i}r é(‘
ro" o
6. Coercion ‘Q o
LS
7. BellttllngA(§o Qg’ 0’9 0,
8. Sendln@Qude magesQ%out consent 0,‘0 ’19’1,
2)
é "' \.\) . o0
N > > N
(SB O N D
& &
oA Becomi nk QQ} (9(,)0
Compromising personal values ?’

¢ K
Emotional pain or dlsappomtmeg\t %)
STls (, ©

S X
Pregnancy (

0

Sharing personal da@cﬁa app settmﬂs
Meeting someor(glunknown (Jo

. Losing contrg over the distribution of an intimate image
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TEACHING ABOUT CONSENT | KS5 LESSON 2 | RESOURCE 3: EFFECTIVE COMMUNICATION

Communicating wants and needs: Which of the following communication
strategies would be effective for the character in your scenario?

6\.

&w
Clearly and respectfully stating whé}\they want or need.
~o

—

&U
Explaining how the S|tuat|o(79)r person vﬁ]aklng them feel.
@ >

\. \oo
Beln%d%ar about t&@r expectations. 3){\

0 r.@ \QQ

2

s

b\b

‘?’ O
A\{&ng about(g%e other person’s expectat{\dﬁ"s

" N

>
Qv

«?f &U > &
‘\Q Sticking to their own va{&S P

*

%
A &

3 S
(JOQ S (;)o

e Q

‘QA Q‘o

? \8
R Thinking about their own wam{&gnd needs@&ore responding.

Making an exc;zp% if this fe@ more appropriate.
X

Qé KN (JOQ
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TEACHING ABOUT CONSENT | KS5 LESSON 2 | RESOURCE 4: GOOD ADVICE?

1. Maybe you should go home - at
least you’ll save loads of money
on accommodation. Plus, you'll
keep Ali happy, and it seems

like he’s really into you.

2. Have yOiMalked to Ali about
th'ygs ou should be really
ar with him about how
@ you feel and what you want.
If he isn’t interested in your
feelings, | think you need to

le Oﬂme relationship.
Qv

@ﬂ
¢
. There’s loads of suppo 0\' < ow‘\r

available online. Yo uld try
the Samaritans %‘tooking on
the Mind werAQe to help withvf’

your f;i(@ 59{3,/
(o)
‘(4

LA
. If you're st%ﬁﬁng to leave

the rel38Q1 hip, maybe you

couloneak to the University
wellbeing service or your family
about it.

4. Your relationship sou@Q
unhealthy,and he P&o
controlling yo &Tj should
think about how to get out 06’1'
this, soogr father than latel

2}
6. Havey tY(;ught that maybe
stay'n&\ the relationship
WQ{Q you go off to Uni and
(ave fun wasn't that fair on

X Ali? | can see how he must be
feeling.

Q

. Maybe you cou{@ﬁst let Ali (JO
know WhGlQ@U are? Then he

would know what you are up to
and wouldn’t have to worry!

L
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i
O
(%)
<
A
&0
O
What kinds of behaviour could be abusive? @ﬂ(\ What are tl@gns of abuse?
‘\}6 ‘\ (&}“
> 0 &
& > o
Ke) P O
L7 o
Qe & N
\ 4

(J" D LY
How can peop ﬁ‘\o have experlo&d - How g%.others support tlé\
abuse seeb 7 ’0
.\
S :PQ & o’
N d é’
> S "
< X X
2 Q?
- - © ag,©

35 A(J *‘\V) © PSHE Association 2022



TEACHING ABOUT CONSENT | KS5 LESSON 3 | RESOURCE 2: CASEY’S STORY

20th September (phone call with Priya)
Casey: I'm so excited to be with Jack now. | can’t believe someone from that crowd likes me.

Priya: Don’t be silly! Of course he would like you - you're amaz@

Casey: Yeah, he said that. He said that everyone is lookin e, so I'm dressing more
casually now, because he says I'm for his eyes only! He aelally took my make-up bag away.
Can you believe that! He said | look trashy wearing ¥ake-up and I'm beautiful being more

natural. xO
3 r))
3rd October: (text from Jack) < Q
4
Text: Hey C, come over to mine tonig&t&,@e got a surprisébr you. Don’t hang out with Priya \,
again, she’s so dry. N . 0(\ @6
> RO N
0 * 0 v@
4th October: (diary entry by it;gj) (@) )

Dear diary, | went over tq s last night an@n not sure how [ feel now. He told e had

a surprise for me, b tgthen | got there e?errise was that he wanted us to hag@ex. | wasn’t

expecting it at all.\&as up for it, if &d a condom, but he got on top of /@and tried to hayi)

sex without o pushed him o he end and he was quiet for a bit. Théa*he got up and. ’\,

shouted in 09 face that | was@lcking him around and told me to gez&?/ ran out pastﬂ;qwm

and n don’t know w. do next. | feel so tired. All my frien e out partyin just
o} hgfdo fi y friends partying, \Qg@/

can’tbe bothered. It’s t@ like that for weeks. o X
,&CJ *& O)QQ ('10
Q,ﬁh October: (a qﬁmus DM) Q} (90
Q’b I don’t know what Jack sees in you! You know he Wg}&‘eging everyone at?Te party last night how
you've been leading him on. He could have any e wants. | dor{?&f it.
18th October: (conversation with PrecionQ @Q

Precious: So how are things with Ja& X

Casey: Yeah good | think. He n@et really mood(@ugh.And we had another big row this
week cos we took some pi s together an won't delete them from his phone.

Precious: So many gu that sort of thﬁgq haven’t seen you in ages. You never come out
anymore. Want to ngor dinner tonight?

18th October: (text from Jack)

Text: | can see where you are. I'm logged into your account and can track your phone. Why
aren’t you at home? If | find out you are lying to me | swear, you will regret it.
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TEACHING ABOUT CONSENT | KS5 LESSON 3 | RESOURCE 2B: CASEY’S STORY MATCHING ACTIVITY

Read Casey’s story (Resource 2) then write the number or letter from the examples below
onto the relevant part of the story, to show where you have identified abusive relationship
behaviour from Jack and how this affected Casey’s behaviour. é\’

<
Abusive relationship behaviours from Jack: é
O
4
1. Controlling what Casey wears sQQ
<O
2. Taking Casey’s things away X

S \V
3. Saying negative things about the \gﬁltasey looks fl,g

S o
4. Being negative about Casey’é'aﬂ'end and isolatigyher from her friends
o (X703

&

Qé‘\’

“0‘
2% C ~

5. Trying to have sex wi@*iasey without agjﬂdom when she had not given consent for this

O (2 A®)

L° Y [§)
6. Shouting at Qand being ag ive x
Qb & o
7. Publiclyghticising Casey ’1/
yefid @Q Q

< = v
X o
8. C(l@hg Casey name ,3. o)
. )
o Threatenlggn y Q}Q o

\ (O o
Q’b 10. Checking up on what Casey is doing throu&@e?—tracking ?’
\ &
N e
11. Keeping pictures of Casey without he@&nsent 9

(a)
X ©

s X
Changes in Casey’s behaviour: é . 60
@) ‘(v\

) R
A. Changing the way she@oks and Whath@Q/ears
A(

‘@
B. Rejecting her friend in favour of Jack

C. Staying at home and not going to parties

D. Feeling tired and withdrawn.
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TEACHING ABOUT CONSENT | KS5 LESSON 3 | RESOURCE 3: ORGANISATION FACT FILES (#1)

galop | Children and young people

Galop provides free, confidential and independent support feg LGBT+ young people aged 13

to 25. @

Galop support young people who are experiencing or worried abou%@e. Galop work with young people

who: (2)

e want a space to talk about what’s happening and think t their options

e need help,and those who don’t know what to do abou@elr situation

e are not sure if what is happening is abuse

e are homeless or might be homeless because owt’s happening. f{})

What happens when someone gets in touch? 4 ,-19

e A caseworker will contact them to arra@% time to speak. 6\’

e This first conversation is to find ou re about the pzr;ﬁﬂd their situation, so the charity can try t{@
meet people’s needs in the bes'@. All information,ji dential and kept securely. >

e Galop know how difficult it i 69 peak up about ab \and violence, so aim to provide a safe, ki|(§\
supportive process that r cts and validates&dﬁgpeople and their experience. <

What Galop offers an I&« they work: v @
e Advocacy and Casework: Advocacy m&xe charity can take actions on a youWns’ behalf, to try to
Lris

make the sit n better. Advocg’ k assess the situation and then wor aplantotryto pnf,
things bettey. (73 Q

e Advic 'YGﬂng people may w@some advice about the situation. They ant to know abo#\gaﬁons,
w &elp is out there, at might happen next if reporting to tpgpolice, or to tell somege else
(ézbut what is happenifa) Q . 0’0
A motional Support.Jhe Galop service offers emotional suppor@GBﬂ young peop@going through
@0 difficult times.oQ é (®)
e Sexual Viol&.ae: Galop have a specialist advocate who s with LGBT+ chi & and young people who
( ) : o
Q have experienced sexual violence or exploitation, a CHISVA

people being abusive. In this situation, GalopQ inform those p about working with the young
person who has come to them for supporbo @

Confidentiality Q} X

Galop’s young people’s service is in @(dent and confident his means they won't tell anyone outside of
Galop about what’s happening, there is a safequ g issue. When young people come to the service,
Galop will ask them to fill out aansent form, expla'Q‘Qout confidentiality and when it might be necessary
to speak to an external agedcy’ The aim is to wo young people on the support they receive and their
advocacy plan, so cont %th external agencies is agreed together. There is one situation when Galop might
have to break the confidentiality agreement and that is if/when they think a young person is at immediate
risk of harm, or the situation is life-threatening. Galop have a duty under legislation to disclose information
to prevent harm and save lives, for example if someone is threatened by someone else or is feeling suicidal.
Galop are also required to speak to another agency if a young person tells them about a crime they have
committed or about another young person who is at risk of abuse.

e Parents and Partners: For some LGBT+ young pe p\git is parents, parisa&m/or friends who are the

Adapted from the Galop website. See galop.org.uk/get-help/children-young-people for further details
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TEACHING ABOUT CONSENT | KS5 LESSON 3 | RESOURCE 3: ORGANISATION FACT FILES (#2)

Q’b

\

How can CEOP help young people?
c‘-E-O—P CEOP helps keep young people safe from sexual abuse and grooming online.

*
When should a young person make a report to CEOP? 6\
CEOP provides help and advice, and young people ¢ %ake a report directly to CEOP if
something has happened online which has made them feel unsafe?ed, or worried. This might be from
someone they know in person, or someone they have only ever @t nline. CEOP take all reports seriously
and will do everything they can to keep young people safe. A§Qell as responding to reports, CEOP provides

information and advice through the CEOP Education we%‘Q

. X
What happens when a report is made to CEOP? (®)

If someone is being sexually abused, CEOP will doﬂgerything they ¢ 'amake that person safe. CEOP want
young people to know that whatever has ha ed it is not their f@ and nothing a young person says will .
shock or surprise them, because they deal with this every day. If Q)ung person decides to report to CEOP, \
they shouldn’t worry, they should jus'@EOP everything h&yknow. The most important thing for the)sﬂ%g
person to remember is that they argnbt to blame and CE(@S there to help them.As a law enforcerr%@&

agency, there is a lot that CEOP(a do to make sure ygyfg people are safe. o)
?

What will CEOP do with a egrt from a young V&n. 00

e The report will bxé by a Child Prot @n Advisor at CEOP. CEOP’s Child Protectig{&am are specialist
workers who h v&helped thousand% ildren. They will immediately start think{fig-about how they wg
help the yo 3person who has the report. 0

e Ifa youne%rson is reportin@x al abuse or grooming, a Child Protectio%@lfl‘sor will contact by
pho r email as soon angey can and will work with the young per on\& make a plan to kegpythem safe.

e T & ild Protection ‘A@ may need to talk to other adults about ¥hdt the young pers ndds told them,

(ya elp keep them s e Child Protection Advisor will only sh@nformation if they f@ally need to and

0 will always take ng person’s feelings into account when@iding the best wab help them.

CEOP work C’t{Qo s of other professionals whose jobs an%!o to make sure th ung people are safe,
this includes Other police agencies. If a crime has beenn(o mitted, CEOP wilLVOrk together with them to
identify the person or people responsible and brir@gm into the crimi stice system.

Who are CEOP Child Protection Advisors? QA Q@
A CEOP Child Protection Advisor is someone @

e Will try to help and will listen to what i(reported X,

e Will not be shocked by what is said( ‘Q

«  Will be honest (/'b {\Q

e Will not judge or blame ’é A

e Will make decisions joint ith the reportin@@% wherever possible

e Will work with otheiaessionals to keep yourig people safe

e Will talk to parents/€arers if a young person wants them to, to explain what has happened

Adapted from the CEOP website. See www. ice.uk/Safety-Centre/How-can-CEOP-help-me-YP/ for
further details.
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If someone wants to talk:
Anyone aged 16+ who has experienced rape, sexual ass sexual abuse, or any other
type of sexual violence - or theyre not sure what ha& ed - can talk to Rape Crisis. They

can call 0808 802 9999 or chat online. Q@
About Rape Crisis: 6

Rape Crisis England & Wales is a charity working to end sexb@%)lence and abuse. They are the membership
organisation for Rape Crisis Centres who deliver specialig{’@rvices to those affected by sexual violence in
England & Wales. Together with their member Rape Chisis centres, they aim to educate, influence, and make
change. Rape Crisis provide specialist information upport to all th Qﬁffected by sexual violence in

England & Wales. o ,19

About the helpline: \}6 é\’
The Rape Crisis helpline is free,anony and confidenti ’@e Crisis will always listen to people and(z
believe them. The phone service is n 24/7,every day effhe year. The webchat service is open duri%@e

following times: Monday - Thur. 1pm-5pm, 6pm—%‘n{ Friday: 1pm-5pm. ®6

Who can access the helpli QQ (9(9 Q

The helpline is for an aged 16 or over, gras been affected by rape, sexual abuse,&gal assault, or any
other type of sexual Wglence. It doesn’t whether it happened recently or a lon%’*ﬂe ago. It also doyg‘t
matter if someo %s or hasn’t told @olice about what happened. Rape Crisis ca%lso give informa@
and supportb@gnds and famil@ LL as professionals supporting victims SUrvivors. fl’

What @}rappen during a Q&r chat? \0 . 00
R sis will listen and @ ide support. No-one needs to tell Rape@tas anything that thQ@re not
’Q ortable with shari hut if someone does want to talk about what happened, Rape will always
o ten and neveMR pe Crisis doesn’t tell people what to c@"e put any pressure of xthem. Instead, Rape
&Q/ Crisis will expl at options are available,and help peop@o think about what ﬂé’d like to do next (if
Q’b anything). It’s also fine if someone isn’t sure or just war{ talk. They can take the conversation at their own
pace,and can end the call or chat at any time. \

Is it a private conversation? QA Q9

The helpline is an anonymous and conﬁdentiﬂgrvice. This mean@at Rape Crisis do not take any contact
details before starting a call or a chat. Raérisis also do not sh@ge any information with anyone else, except
in rare circumstances where a chi@;&lnerabla adult mayderat risk of serious harm.

@ If someone contacts Rape Crj phone, Rape Crisj ﬁa\n't see the caller’s phone number.

If someone contacts Rap?éhis by webchat, Ra[b isis is able to see the IP address of the device that is
being used to make c ,but nothing els

Does anyone have to tche police if they talk with Rape Crisis?

No. In fact, most people who access Rape Crisis’ services don’t talk to the police about what happened. Rape
Crisis will never put any pressure on someone to tell the police or anyone else. In very rare cases, they might
have to contact the police if they become aware that a child or a vulnerable adult is at risk of serious harm.
But they would always talk about and explain that beforehand. If someone did want to report to the police,
Rape Crisis could also talk to them about their rights and options.

Adapted from the Rape Crisis website. See r risis.org.uk/get-h -the-helpline/ for further details.
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REPORT %

REMOLE N N

For a young person, having a sexual image or video emselves shared online can be a

Nude image of you online?
We can help take it down.  distressing situation. If they're under 18, they can Report Remove.

What is Report Remove? 6

Report Remove is a tool that allows young people to report ao%lage or video shared online, to see if it’s
possible to get it taken down. Provided by Childline and (The Internet Watch Foundation), it keeps the
young person informed at each stage of their report, akd, provides further support where necessary.

How does Report Remove work? (\ fl,

To use Report Remove, young people just nee%@?ollow three stepGl,0 .

1. Follow the instructions to prove the .If theyre 13 or osathey Ll be supported to prove their age 6\
t& Yoti. They will ng@g me ID for this. ’b‘z

2. Login or create a Childline a Ont so they can rece@&pdates on their report. (\

3. Report and remove: shareéﬁ Image or video se ly with the IWF, where a specialist analygpyvill review
it and work to have |‘c{h ved if it breaks t?fﬁ/v They will give it a digital fingerprint t& p spot the

usmg an age verification service

image or video a e internet and down. &:(,
Childline will let young person kn e outcome of their report and provide fu support where

needed.And t always WelcomeQ speak to a counsellor about how they feeéwhether online at cw ne.
org.uk, or we(the free conﬁdentla@lpllne on 0800 1111. 06

X \\
Do y ?people need to t& adult they're using Report Remove? \0
people can use R@s emove on their own and don’t need t@@ an adult they havé'ade areport.
|ldl|ne will know i ung person has made a report and W|ll hem a messag ring further

*Qqupport S0 theydolﬁ eel alone. 9(9

If a young person uses Report Remove, do they need to gh ct the police? Q{?
Report Remove is designed for young people to remO\\ eir image and actively involve the police. If
a young person or a parent wanted to contact thedolice or was worri§e t a young person was at risk, they
could contact the police directly. Anyone whoéIO ried about hOV@ one is communicating with a child
online can report this to CEOP.

(Q} &.

How are young people supported?
Young people are offered support h|ldl|ne througho% e reporting process through Childline’s
counselling service,and other s on the Childline te. When the report has been assessed by IWF,
Childline will send a messa(g[o the young pers ting them know if the IWF were able to take it down,
and offer them furtherQ@ort including other routes young people could try to get content removed if it
wasn'’t illegal.

Adapted from the Childline website. See www.nspcc.org.uk/keeping-children-safe/online-safety/online-

reporting/report-remove/ for further details.
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Case study 1
Angelique is 17 and she has been in a relationship with Suzi for over a year. They moved in
together 6 months ago and Suzi took care of all the bills, which Ang&ue thought was great
*

at first. But Suzi has become more controlling over the couple’s ﬁQgﬁces saying that she needs
to keep an eye on what Angelique spends so that they can a to stay together. She recently
deleted all of Angelique’s contacts on her phone, saying t@t he must have made a mistake
when she was changing some settings to try to save m@ey Angelique feels like she is losing
independence but that she can’t tell Suzi how she &QS Suzi threatened to kick her out last time
she tried. Her friend told her that Suzi is abusw t she’s not s nd she doesn’t know what
she should do. She wants some advice about%at is happemr@’ﬁ

@£

N - .\

e
Case study 2 ,Su . 0‘ *Q
Anna is 16 and she has recentlﬁﬁ)ken up with RE}%O is 17.When they were together S
shared naked photos Wlthga?He promlsed n 10) share them, but he has found out th@%na

what her options are.

has started dating someQe else soon aft |r split. He has called her names and 3he found
out from one of h| ds that he ha sted one of the photos online and shar&ﬁ around
his group of er}sAnna doesn’t mfortable to tell her parents about has happene
because she they will blanQ r for the situation. But she is desperate&a get the plctu
taken dovﬁ} nd doesn’t kno@here to turn. \9

X

%sb{udy 3 i\é(‘ Q’g' . é&

mie is 16 and h ﬁways enjoyed meeting people and p@wg games onhneé‘e'\never thought

&Q/ it could be d ous, but he’s starting to feel worried t a relationship as got into online
Q® with Oscar,who is 25.Things seemed good at first; gey were chatﬂqrg/?’ght and got on really
well. But as time went on, Oscar pressured Jaml make sexual vi of himself and send them

to him. Oscar implied that they couldn’t tal qﬁ}more if Jamie do it. Jamie wanted to make
Oscar happy and thought maybe it WOUth e start of a e erious relationship, but now he
regrets it. Jamie has asked Oscar to t up face to face Isq’ e has always refused. Now,Jamie

feels like he can’t trust Oscar and,gsnts to report hlm%\hat Oscar can’t treat others like this.
\

o
Case study 4 &Q (ldQ )

Roksana is 18. She \Qs at a party at a friends’ halls of residence, where she bumped into one

of the boys from her course. She remembers laughing around with him,and they drank some
shots together as part of a game. But this morning she woke up next to him in bed and she can’t
remember how she got there. She asked him what was going on and he said she was really keen
on having sex last night. But she is waiting to have sex until she is in a committed relationship
and can’t believe she would have said that. She needs to talk to someone about what happened
and work out what to do next.
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What is the aim of the

o o,
%v can young peo ,a‘less

What happens when reporting to

organisation/tool? \O?Gubport througtr;:%\ Isation/ this organisation or withé\:\to.Ol?
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REPORT [k
REMOLE

Nude image of you online?
We can help take it down.
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