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Lesson 1: Family conflict KS4 Year 11

This is the first of five lessons for Year 11 students. This lesson develops conflict management strategies to
improve relationships within families. These skills can be used more widely to reinforce expectations about the
right to positive, healthy relationships.

We are learning: \.

[V] about the links between emotional wellbeing and reIationsI{'@onﬂict, and the implications of

this. )

V] to further develop the understanding and skills to neg&ﬁe relationship conflicts safely and
effectively. Q@

xO

V1 1 can explain how the outcome of family reements is dependent on each person’s conduct

V] 1 can explain the link between emotionﬂ\/vellbeing and thxﬂ(;\ath of family relationships

. . . . .
V] I can describe strategies for prevepﬁ(g and managing conflict

4
[V | can identify when support iw&jed for person‘alﬁty and explain how to access appropri%b\
> N

help Q S >
O Q

[V] Box or envelope f onymous quesﬁé? O

M Resource 1; @uﬂict questions (scoWof each question) &0

M Resource X haracter respo mmaries (1copy per pair) o&'

M Reso 2a: Character rQ;%se summaries - teacher notes (1 teach Qopy) Q’{/b

e
.
4] R&pource 3: De-escal - card sort (1 set of cards per pair) 66 f\/

esource 4: TaIki@eads - Long-term strategies (1 copy pe,rgwir (\
o) X QN

N7 AS

Learning
objective

Learning
outcomes

Resources
required

Activity Descriptian
@

Baseline Students respond to key quesﬁog@relaﬁonships ar@e?,;nd discuss 1s
assessment ways to manage family conﬂi& %

S e

N3 X

. Students suggest likel &msequences from @same situation for different
Character scenarios { 15
characters. (7)) X
\ N
D &\v}

De-escalation Students @est ways characte n resolve a conflict and evaluate which 20

strategies card sort | de-escal@jion strategies me()@ ost appropriate for each character.

Q‘v

Students read the talking heads on ways to reduce the number and

Endpoint
seriousness of relationship conflicts and consider any advice relevant to the
assessment and 10

signposting earlier characters.
Signpost relevant sources of support.
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the question box if there is anything they wish to ask anonymously.
N.B. This lesson could be triggering for students with a family history of violence. Equally, you

*

cannot know exactly who may be personally affected by this Iessoq\so a warning should be given
in place for those who need

to all students ahead of the lesson and appropriate arrangemen

Climate for learning

or wish to leave or miss the lesson. ’b(

sl Avoidance, diffusion, confrontation, negotiation, conﬂlc@%nﬂlct management, anger management,
o . .
x el controlling impulses, abuse, coercive control ‘Q
(@)
X

Revisit and reinforce ground rules, emphasisié‘l.‘nose that are pyg’cularly relevant for this lesson,
such as the right to pass, no personal stori&nd no names. Q’l,

[0.45) A
‘ 00 V 15 n&é\’

Unit baseline assessment q\e}}ons

o S &
Ask students to respond to @uote below (and@ owerPoint slide 3): \Q
“Long-term relationshi@(% great, but take%@i work.” ®6
Ask students to wr'{erwn their respor?g?using the following prompts: O‘Q

® How migh\ meone show that are in a committed relationship? E

° WhauQ ns does someQeCQave if they want to become a parent? Wf& might affect tl—@(,b
Qs. @

N
. C 6 IL
o e hat does eﬁect@onﬂict management look like in a relatidgship? . 0(\
=N . O

@ Where might one seek help and support regarding{@ionships? .\0

0 c

»

:, Circulateaég are working, so you can gauge studené,&urrent understan@'bg, attitudes, and
% beliefs font#ie different topics in this unit, as well a \Qat they can rem r from their earlier
e lessons.

8 S

Once completed, make sure students have o*med their responé&d collect in, as these will be
revisited at the end of lesson 5 to demo@ ate progress.

Carousel é X
g o

Share the objectives and i ed learning outc%@s and explain that today’s lesson focuses on

the skills needed to ma conflict. The Iessc@ il

manage escalating c&cts and highlight(tyQt people should not put up with, blame themselves for,

or try to ’mana@@usive relationships.

| consider when further help may be needed to

Divide the class into five groups and give each group one of the questions from Resource 1: Conflict
questions. Ask them to write their ideas around the question on their sheet. Then ask them to pass
their sheet to the next table and add any additional thoughts to their new question. Repeat this until
groups have their original question back.

© Medway council 2021 | 3



The five questions are:

1. What does effective conflict management look like in different types of relationships (e.g. family,
friends, partners)?

2. Why might someone manage a conflict situation in a less healthy way?

3. How can someone’s emotional wellbeing affect their ability to rgﬂond safely and effectively to a
conflict situation? (@

4. How can the way people involved in a family conflict reS{Q’%, affect the outcome?

5. What indicators might there be that the way someope Manages relationship conflict has become
unsafe and further support is needed?

This will help you gauge students’ understandifig,and attitudes on_managing conflict, especially
conflict in family relationships. Use these i|@g ts to refine the n to match students’ needs.

. Q
Suggestions may include: 0‘9 ,1' 6\.
1. Effective conflict resolution a@.'n involves activ @ning, with everyone feeling heard and &Q

respected, and finding ad%—win solution whe\(épossible. \0’0

2. Time, place, situaﬁ%%ellbeing issues, mfshnderstandings, fear of outcome, natura@oo‘z)e
imperfect in minQng disagreemen%{%eﬁmes. O‘Q

3. Stress, an i@anger, and othe al and emotional wellbeing issues ca*rl’ws'an people
respond to Conflict using co ation or avoidance strategies, which c ffect the short ar%

Ionnge m outcomes ona onship conflicts and therefore the quggy of those relationshi

)
c
)
£
7]
0
@
]
)
©
@

£

=
)
@
a1]

4. {hg’lmpact of diﬁeren@nﬂict management styles. Discuss the@&that people resp@%o
&etonﬂict differentl &fcan learn to improve how they managgeonﬂict —see POW\I@Int slide 5.
xX

*

5. Violence, th&% violence, fear of consequences, and t@?cion/manipulati l@ay mean that
further su@o t is needed to manage conflicts. Stre@%t abuse and coerqi®ni are unacceptable
and iI@gQin relationships. Q 2]

You may wish to remind students of the deﬁnit'g@ of different con anagement strategies:

® Avoidance: might be useful if someoneﬁgxfeeling threatene@ t it will not make a problem go

away. (,o

® Diffusion: staying calm, aIIowi%time to be able to Q and to try to resolve the problem.

® Negotiation: compromisj ith each other - noé?w gets everything they want, but everyone

gets something. ,é A‘\

® Confrontation: on@rson might use &over the other person in order to win. This might
be physical f oé‘using threats or anotifer type of abuse — some types of confrontation are a
criminal offerice.

© Medway council 2021 | 4



Character scenarios 15 mins

Ask students to read the scenario on PowerPoint slide 6:
The character’s parent/carer has discovered they lied about where they were the previous evening.

Give each group Resource 2: Character response summaries and asksthem to read the profiles of five
different characters. Ask students to predict the possible outcom ach character were to face the

scenario on slide 6. /b

O

Take feedback using the first column of Resource 2a: C r&ter response summaries - teacher notes.
Be sure to challenge assumptions and stereotypes bOQeIp students recognise that flashpoints in
relationships are often the result of longer-term @solved issues.

Remind students that any labels used should@ways refer to thﬁ?mviour and not the person.
Sometimes someone may use a passive r.a gressive respor@ t this does not define who they
are, or indicate that they will always his strategy to reave conflict. The labels simply help us 6\,

discuss the consequences of respending in parﬁcula;v@to challenging experiences. ()
> N
Support: Select just one chacs@ter for students tt\,&ﬁs on. so’b

Challenge: Ask student& research sourcengeIp for people managing family conflict@nd share
their findings with{h&lass. Provide a rv{?of suitable leaflets and/or device/lapteg.
o ‘ >

De-escalatA'o\‘éstrategies - c%heggrt &' 2(}{,@5

Next, @Q:?te each group@gracter from the previous activity. Ask thégroups to focus o Q/

th (haracters in their sgenario could improve their response to (Q'v& —bothin the m@ent, and
&rough preventio‘n &Q( Q,b éo
N X0
Remind studen at: O (}
oy O |
. Iearn(fgﬁ@ e self-aware and to manage conflict Q?! not mean that p e should put up with,
n

lationships. ?‘

® some situations cannot be resolved by adapting communicati les, for example, and may

"
o
=
2
et
0
©
o
S
o
(&

blame themselves for, or try to ‘manage’ abu@

need urgent intervention.

* itis okay to feel angry or upset — tgse feelings are co@on and tell us when we need to make
changes - but that confrontai@‘?s often not an a@priate response.

*
After an initial chance for i(cﬁion, pass group5{ of Resource 3: De-escalation strategies card
sort and ask them to us se suggestions a eir initial ideas to identify a number of strategies
that might help the ¢ cters in their sc@s@a.

Take feedback qu the second column of Resource 2a: Character response summaries - teacher
notes.

It is important that students recognise there are limitations and challenges even where someone
tries to communicate more constructively and that sometimes further help is needed.

© Medway council 2021 | 5
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Endpoint assessment and signposting support

Extension

Support: Provide a help structure on the board such as:
® Find one piece of advice for how the character can listen better.
® Find one piece of advice for how the character could talk to the parent.

® Find one piece of advice to help the character improve things after the conversation.

*
Challenge: Ask students to prioritise the supportive strategies foré&character.

N\

Talking heads - Long-term strategies éo 5 mins
<

As a class, read the talking heads stories in Resource‘Osharing ways to reduce the number and
seriousness of relationship conflicts. Ask studen pick out any advice relevant to the earlier

characters, for example are there ways to se pport which wauld be helpful for them?
O

A J

Q | 4
Signposting further support \}6 ,1/ 5 mig\.

Ensure students are aware of formatlon and st@;grt available on these issues: for exam %
from a, teacher, parent, sch@dl'nurse, GP. \
& &£ N

Highlight local and nati@hal services, such a% Q@
® Medway don&m buse services; V\ml choicesdaservice.org.uk/mdas &O
® Brook: wm)i‘&brook org. uk/é ct number: 0808 802 1234 0&' ,b
° Ch||8ﬁ www. chﬂdlmng Contact number: 0800 1111 @o !‘0’1'

Som \‘f’ o

ésignh a webpag -

X °~<~ O

Students createﬂ%bpage that supports someone needin é] ice about regula&@uments at
ould make sure the advice is safe, an inds users about@he boundaries

home. Stude
between a person can do themselves, and wha@ey may need ad&~ al support to manage.

& ‘

& <
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Lesson 2: Long term commitments KS4 Year 11

This is the second of five lessons for Year 11 students. This lesson focuses on committed relationships, marriage,
and families, and considers the nature of commitment.

We are learning:

Learning
objective

V] about different types of commitment and why many people va@\’ommitment in relationships
—

V] 1 can describe the options available to people who wish@ake a long-term commitment

V] I can explain how a long-term relationship can becoae%gally binding

1 1 can recognise the unacceptability of forced mar?%e and identify support for someone who may
be at risk &,o

V] 1 can explain what commitment means a@hy this may be Wortant in long-term relationships
O A

ﬂ\ \ V
,1,0

V1 Box or envelope for anonymous Gﬁons

Learning
outcomes

M Resource 1: Baseline assess t (1 per pair) (\ ‘Q

\
M Resource 1a: Teacher a%@rs and notes (1 tieé%r copy) v’b
@

M Resource 2: Scenari ds (1 copy per 2- dents)

Resources
required

(Z
M Resource 2a: SceQ%o cards - answer eacher copy) Q
M Resource ;& port (optional port)
M Resourcqg 3NCommitment ( per 2-3 students)

O ¥
4] ResBQe a: Images (oplQ\ support) <& be
(J @ C 4

Activity Description

\ N
line *ents answer a series of questions abo@arriage and civil o(/
ODpartnershipS, focusing on the process tting married/foré?g a civil 10
{assessment
o) partnership. (
KO
\f Vv
Scenario cards In groups, students read a sen.\s of scenario card identify which ones 1s
show a legal marriage or CY) egal/void marria
C ©)
-~ &
What is Students discuss v{@l ‘commitment’ m@@ and why people might make 10
commitment? commitmentst” " 1
\ A
Long term . ? .
. Stude@gbramstorm what @pqﬂtment means to different people. 15
commitments
o
Y
Students list five characteristics of a healthy, stable relationship.
Endpoint 5
assessment and Remind students how to access further advice, guidance and support
signposting related to marriage/civil partnerships, particularly highlighting support for 5
anyone concerned about forced marriage.

© Medway council 2021 | 7



Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

o
4=
c
S
]
2

S
O
(™
(]
=
(]
£
o

Remind students to use the question box if there is anything they wish to ask anonymously.

Key
words

Marriage, civil partnership, cohabitation, forced marriage, void/illegl,legal, ceremony
*

Q"

Inroduction fb( -
® Negotiate or revisit ground rules for the lesson. Introduz%e learning objective and outcomes and
:*E explain that today’s lesson will explore long-term c&@itment and the different forms it may take.
E=] b
® . X .

o Baseline assessment (o) 10 mins
- & %

]

(2}

©

(1]

In pairs, ask students to answer the queStibns about the pt&s of getting married in Resource
1: Baseline assessment. Take feed 7 using the supporging information in Resource 1a: Teacher \’
answers and notes to help you e discussions. U§\€Dis to gauge students’ prior understandi&@
beliefs and attitudes and ad eaching as neces . v’b
P £ P
. é o [ _
Scenario cards Q (9(9 o) 15 mins

O
In groups, askﬁ@ents to read Res 2: Scenario cards and decide whetheiﬁe?eh shows a legal
marriage oqr; egal/void marrjagé. Ask students to feedback, explaining V\@ ey have selectedb
their ans@: eveal the coer swers and supporting information, using esource 2a: Sc %
cards (sters. @ 090 ’1,
5@ ing: X \\
arning:
i X > o0

K There are sevel asons why people cannot legally get ied: if they are a{éasdy married or in
a civil part hip, if they are under 18, or if they are{(@ely related. C

O

® The Fér arriage Unit states, ‘A forced marri qg where one or bc@%eople do not (orin
cases of people with learning disabilities or redticed capacity, canpotyconsent to the marriage
as they are pressurised, or abuse is used, rce them to do s recognised in the UK as a
form of domestic or child abuse and a se.Nous abuse of humép ights.” Pressure might be physical
or emotional and psychological. Ay person might fe&m inner pressure too, in which they
worry that if they do not marry,{hgy will disrespect t amily or cause them shame.

® |f ayoung person is concern@%at they, a fam@mben or a friend may be at risk of forced
marriage, they should’ént t the Forced Mari Unit.

0
Q
=
2
£
o
©
()
S
o
o

® They can apply for ed marriage prot?i order, which is designed to protect an individual
according to thei Q’eciﬁc needs (e.g. ght order someone to hand over an individual’s
passport so Q@hey cannot be taken out of the country).

® |f a young person is concerned that someone they know has been taken abroad to be forced
into marriage, they should contact the Forced Marriage Unit who can then contact the relevant
embassy, or visit www.freedomcharity.org.uk/what-we-do/forced-marriage, for advice and
support from Freedom Charity. They have a helpline (0845 607 0133) or young people can text
them for help (text the words 4freedom to 88802) if they or someone they know might be at risk.

© Medway council 2021 | 8



Support: Give students Resource 2b: Support - a checklist against which they can assess each
scenario.

Challenge: For scenarios they think are illegal, ask students to discuss which part of the scenario is
illegal.

What is commitment? 6\0 10 mins

Ask students what they think ‘commitment’ means and what p&*\mitments young people around
their age might make. Take some suggestions from the cla§

Students may suggest: commitment is an agreement\@%romise to do something. Examples of
commitment for young people might include daq‘@relaﬁonships, GCSE subjects, extra-curricular
classes, team sports etc. O

O

Then explain that, as people transition to a&lthood, they mé}arther choices to commit, for

-
example getting married, having child&getﬁng a mortgafg’t,working in a longer-term job/ \’
career. Ask students to briefly thi&k- ir-share why people®might choose to make these kinds of 06

*
commitments and take some@@back. 0,0 ,b(
*
Discuss how emotional i Qment can bring Q rewards and narrowing options can b sitive.
There may be greate?@urity in committi something/someone (e.g. in a relati , ‘keeping

options open’ oré{ci ng not to ’Iab{e(lj/?e ationship may make someone feel ing‘e?re).
. ?\ X
Long telaa*}nmitments 6 00 1;@5

< .
Workiﬁgn groups and ushe characters’ opinions in Resource 3: C@@mitment to help %mQ, ask
sténts to mind-m$ons people choose marriage/civil part\e'gip. Ask for feegbé@and create

(class list or mind-noap. 2 \
> &\ - . ’5"
Reasons migh ude: love, religion, to have a wedding,éﬂotional security, ke a lifelong

commit rOt publicly express their love for one a&n to have sex, sc@al expectations, family
expectations, believe it is important for parentho&(et . ?’

K

Next, ask students to mind-map reasons pex hoose not to orm a civil partnership. Ask
e class list nextq e first list.

0
(]
=
2
£
(2}
©
()
S
o
(&)

students to feedback and create another

o)

Reasons might include: divorce rate{ srf:lependence, don'@ink it is necessary, prefer to have less
commitment, religious connota%e!, potential cost, it’s outdated, focusing on other life goals
etc.

® &
Key learning: ’é QA&
& O

® Therearea var@ of reasons why pedyplie choose to enter a marriage/civil partnership —
everyone willhave different reasons and these are no more or less important than other people’s
reasons.

® Marriage is something that should be entered into freely.
® Forced marriage is a criminal offence.

® Some couples choose not to marry, but this does not mean they do not love each other or are
not in a stable, committed relationship.

© Medway council 2021 | 9
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Extension activity

Support: Give students the image prompts from Resource 3a: Images to help them come up with key
points for each list.

Challenge: Ask students to consider how the most important reasons might vary depending on an
individual’s family, location, religion etc. What do they think are the biggest reasons for differing

opinions? O\ ¢
. /)

Endpoint assessment 0‘

&

Based on today’s learning and in preparation for the neé son, ask students to come up with a list

5 mins

of five characteristics of a healthy, stable marriage ob@n partnership. Feedback as a class.

&U
Signposting support o&' 5 mins

<

Ensure students are aware of the inforr@,ﬁon and support'f’-)gle on relationships and sex issues: a
teacher, parent, school nurse, GP. R@ d students that@e can report a crime by calling 999 (for 8\’

emergency or as a crime is takir@ace) or 111 (to %@a non-urgent report). ‘Q
Highlight local and naﬁonaé@r%ces, such as: é/\® ev,b

® A Better Medway; &w.abettermedw .uk/ QQ

® Brook: ww b‘ok.org.uk; 0808,802¥1234 &o

o Childli&a w.childline.or%ﬁe\ oO

For sp&@c support on fm@j arriage, students can contact:

?6
{éhe Forced Marriq&tﬂnit (FMU) fmu@fco.gov.uk 020 7008%6@

\

® Freedom Chi{&»%ww.freedomcharity.org.uk; 0845 69@3 \é"

) ('}

. () %)

Awaren(s?campalgn (Q ?.(g -
Ask students to imagine they are creating an %ness campaign\@ﬁunger students about the
support available for those concerned about¥forced marriage. ‘9 hould outline what forced
marriage is and offer advice about whe&?how to seek additional support, e.g. Childline, Freedom
Charity, the FMU. They could use t iﬁformation on the line website as a starting point: www.
chiIdIine.org.uk/info-advice/b;xxwg-abuse-safety/’d\(;%-law/forced-marriage.

L
& L
Q
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<$eline Cﬁudents add ideas about sexual heaItb@%lity, and parentPg&to graffiti c
assessment walls.
L\
Contraception and Using scenarios, students advige &n the best contzgé'ive method in 1s
sexual health diff tci t .
ifferent circums ances‘oQ ,\Q
C ©
What affects ] ) % .
- Students identify f(@brs that affect someo e’s fertility. 10
fertility? > .
2 ( N J\
Healthy pregnancy Studenté'}cuss how to mai @Qa healthy pregnancy. 5
.\
L4
Routes to In groups, students analyse what routes to parenthood different characters 15
parenthood might take and consider the support available to them.
Endpoint . .
Students return to the graffiti walls and add key learning from the lesson.
assessment and o ) 10
signposting Revisit sighposting.

Lesson 3: Sexual health, fertility and routes to parenthood KS$4 Year 11

This is the third of five lessons for Year 11 students. This lesson recaps learning on sexual health from Year 9 and
introduces new learning about fertility and pregnancy choices. It is important that prior learning on sexual health
has been completed — see the year 9 lesson pack for details.

We are learning: b\‘
] about ways to promote sexual health and prevent unplanne{ egnancy
V] about how fertility changes over time and the diﬁerent@s to becoming a parent

(2)

L g

Learning
objective

V] | can identify different types of contraceptives ‘Q
V] 1 can explain how fertility changes over a penq95 lifetime and some of the factors affecting this

V1 | can describe different routes to parenthood ,{'))
P (775 AQ

Learning
outcomes

V] | can explain ways to maintain a healthy @nancy

V] Box or envelope for anonym%ﬁjes‘uons O

<
\
E V1 Flip chart paper and penéo .\é" @
qg; M Resource 1: Scenarj copy per 2-3 stué{s) 6
o [2) 7
g M Resource 1a: TiaQer notes (1 teaclvs’ebpy) 00
3 M Resource (qutes to parenth 1 copy per pair) &&'
: o
(14

| Reso@i: Options (1 ¢ r pair) <O Qf{'b
M Re@&rce 3a: Additio otes (1 teacher copy)
3

Aclivity Description

© Medway council 2021 | 11



Climate for learning

-
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[11]

Core activities

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the question box if there is anything they wish to ask anonymously.

NB: Remember to keep in mind that students will come from a variety of family backgrounds,
which may include those who have been adopted or fostered, an@(‘fc may find some discussions

2.\

O

Fertility, pregnancy, conceive, infertility, In vitro fertilisa@n (IVF), Intrauterine insemination (IUl)

particularly sensitive. (0
L >4

surrogacy, donor, fostering, adoption ‘Q
xO

Negotiate or revisit ground rules for the Iessc@,%ﬁd introduce thebarning objectives and outcomes.

Explain that although students might not beérthinking about f; % and parenthood yet, it is
-
important for them to have the know%e to make an inf@ed decision about when, if and how to\‘

(N S £
N
Baseline assessment zﬁvity (,\ o;oj mins
< o e
Using flipchart pap rQ’eate three graffiti \ﬁ?s around the room with one of the foIIBQng guestions
on each as heﬁ@ : ‘What types of€ontraception are available?’, ‘How can so e maintain
their sexuaqf: h?’, ‘What are ifferent routes to starting a family?’ Aské‘dents to go arou,%
the roosz onding to thesQ tions, adding what they currently know,%ink or believe,
. . . « ,
as wh@ey can remem rom previous lessons. Briefly review the 7 gauge students ent
urérstanding and attitides. These graffiti walls will be revisited{t'Q end of the Iesson(\
P . O 2 ,i:‘
O S s |
Contraceptwn* d sexual health (c) (} 15 mins

start a family in the future. G

O
. @ o
Share th owing video with students as a recap one key methods z?cé) raception, their
efficacy, and making decisions about which for@#contraception se:

www.youtu be.com/watch?v=Zx82bTMTncA\ 62
Then, hand out Resource 1: Scenarios(gmall groups, or gy them on slide 4. In their groups,
ask students to decide, in each cawmch method(s) o&gontraception they think would be most

effective and why. /b( . éo
N

Use Resource 1a: Teacheu&)tes to guide the féexﬁack. This is an opportunity to assess what
students can rememb@%m their Year 8 an@)Svlessons on contraception and sexual health. If
students show s tv&ﬁal gaps in their undérstanding, it is recommended that you revisit the Year 9

lessons on contrdeeption and condom use.

If time allows, you may also wish to share this LGBTQ+ safe sex video from the NSPCC, particularly
if students have comments or further questions after reading Sonia and Daisy’s scenario: www.
youtube.com/watch?v=Cg6q51ueihw.
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What affects fertility? 10 mins

Following on from Rosie and Keith’s scenario in the previous activity, explain that fertility relates to a
person or couple’s ability to conceive a child.

Divide the class into small groups and give each some flipchart paper and pens. Give them 30
seconds to write down everything they can think of that might aﬁefet?veone's fertility. After 30
seconds has passed, read the following list (without the notes in by&tkets). Tell them that they get a
point for every factor listed. Once they have added up their W briefly explain how each factor
affects fertility : %)

® Age — [fertility declines with age. Male fertility dec@%but this is not to the same extent as
female fertility. Female fertility gradually declin&'@ﬁ the 30s, particularly after the age of 35 years
old. After menopause (when menstruation éps) they are no lgnger able to conceive]

® Sexually Transmitted Infections (STIs) — r& unchecked an ﬁ%
lasting impact on fertility, parﬁcular%@ﬂﬁamydia and gorﬂ&: \‘

® Smoking — [affects someone’s e@?}es of conceivin‘ge@can reduce semen quality] 06

® Alcohol — [excess or binge d@@ng can affect spggn}nd egg production, making it harder toé
conceive] (9 (} 3)0

® Anabolic steroids —6®§—term misuse ofé)qmic steroids can reduce sperm coun@sperm
mobility] < v o

® Other drugs\&Qedicines — [medi s, such as those used in chemotherap ,%sometimes
severely re‘uce sperm produdtieh. lllegal drugs, such as cannabis and co%ﬁ:an seriously ,-{,b
WQig t — [being overw&@ or obese reduces fertility; in females,@%g either overwej ggr
( erely underwei&an affect ovulation. A healthy diet and %Ycise regime can{&@rlbute
*
towards maintai a healthy weight 0
\4 y weight] o X

® Environme ctors — [exposure to certain pesticides{ solvents and metal@g‘g been shown to

eated, some STls can have a
ea]

affect lity and make ov@ﬁon more difficult] (' A

0
(]
=
2
£
(2}
©
o
S
o
o

affect f(tﬁ/, particularly in males] 2]
® Stress — [in severe cases, stress may affect ovy{@‘%n and sperm pr@ggn]

Although students may suggest caffeine con s%ption as a factor, %is no evidence to suggest
caffeinated drinks are associated with fer&problemsz. Similatly, men also sometimes try wearing
loose fitting underwear to help ferﬁlit{t%cause higher teg&@atures in the scrotum can reduce
semen quality. However, it is not leg’whether wearin se fitting underwear improves fertility®.
Some studies suggest that ix(g@uality is af'fected@&O

however, the evidence for tHissis inconclusive. Q

bile phones carried in trouser pockets,

Additionally, female f ﬁgfy problems may ue to conditions such as endometriosis, or because
the ovaries do nolQ' duce eggs regularly, or because the fallopian tubes are damaged or blocked
and the sperm cannot reach the eggs®. Medical or surgical interventions may be required in such
circumstances.

1. www.nhs.uk/conditions/infertility

2. www.nhs.uk/conditions/infertility

3. www.nice.org.uk/guidance/cg156/ifp/chapter/Trying-for-a-baby

4. www.nice.org.uk/guidance/cg156/ifp/chapter/Fertility-problems
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Healthy pregnancy 5 mins

Ask students to think-pair-share which of these factors might also affect the healthy development of
a pregnancy and take some feedback. Can they think of anything else that can support the healthy
development of a pregnancy?

Then explain that there are various things that can help ensure a h WY\/ pregnancy, for example, not
smoking, or avoiding taking certain medicines and other drugs. &n that drinking alcohol during
pregnancy can risk causing harm to the baby, and sometimes (& can result in mental and physical
problems in the baby, called foetal alcohol syndrome. It is %Qefore very important that alcohol is
avoided throughout the pregnancy. (%]

Regular, low impact exercise and a healthy diet carelso support a healthy pregnancy. Some STls
can affect the health of the developing foetus,&cﬁfis also recommended to have an STl check. For
further information, visit: www.nhs.uk/co%@ons/pregnancyﬁﬁ,bbaby/heaIth-things-you-should-
know-pregnant/.

7/ A

© v
Routes to parenthood O O 15 mié\’
> a0 4
In pairs, give students Resonqez: Routes to par‘e\@,&od and Resource 3: Options. Ask th% use

e

the information about t rent options p have for starting a family, listed in Rescﬁg e 3, to
note down what routg &ch character/cou Iesin Resource 1 might take. Explain that%@ might be
multiple options faor edch scenario in th?&le.

S x®

Ask students &eedback, using ormation below and Resource 3a: Addi¥enal notes to he}a)
you guide discussions an ond to questions. Q Qf\'

Key{eﬁﬂ ng: @ 060“ ,1,

X,
eRachel and Steve ght consider IUI, IVF, adoption, fosteri \decide not to have &0hild.
N N ® RS
g

® OQliverandZ t consider adoption, fostering, surr@gy, co—parenﬁng.é@

° GrahamSQnt consider adoption, fostering, surrog@ 90
® Asha gﬂﬂ Chidi might consider natural conception,‘decide not to ha\?&hild.
® Lian might decide not to have a child, or n@?consider co—pa@ g, IUl, or freezing her eggs.

® Mariam and Zara might consider U, @dopﬁon, foster@)—parenﬁng.
()

It is important that students unders sdthat there is no ’@t' way to start a family and that there is
no guarantee that any of the ro &ro parenthood ays successfully lead to parenthood (see
Resource 3a: Additional no#€s)IThe route that in%@als or couples take is entirely up to them and
dependent on personal cigchmstances and prefe*

Deciding not to have@d is also just a i3 choice as choosing to become a parent. Sharing the
statistics in Resou¢é@3a: Additional notes Will help to highlight this. Individuals and couples need to
think about if, or when, they would like to have a family and take their fertility into account when
they plan for the future.

ces.

Other factors to consider when making choices in relation to fertility and when to start a family might
include: impact on lifestyle; financial considerations; career aspirations; family or other support
networks; religious or cultural beliefs; other life goals, such as travel; that it may take a long time to
conceive a baby, even before fertility starts to decline (therefore if someone wants a large family,

they may need to start trying to have a baby earlier on in their life).
© Medway council 2021 | 14
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If a woman (or trans man) wants to conceive a baby naturally, they have an increased chance of
doing so before they reach their mid-30s. A trans man can become pregnant if he did not transition
physically (i.e. he transitioned socially but did not have surgery), or he transitioned physically but
retained his ovaries and uterus when he had surgery .

Finally, ask each pair to list at least five sources of support: who or where might the people in the
scenarios go to, to find out more information or to seek help, guidasag‘and support?

Examples might include family, friends, support groups, online urces (e.g. NHS website), GP,
fertility clinics, local council (e.g. regarding fostering), adop%iGwservices, etc.

Support: Ask students to focus on scenarios 1, 2 and@@nese will ensure a range of routes to
parenthood are explored.
<O

Challenge: Ask students to consider what th ink the biggest factor in influencing the decision in
each scenario might be (e.g. lifestyle, desiroo be a biologica{l\ngt, age of couple).

d Vv
Endpoint assessment N Y 10 mip\’
\ o Ko

*

Return to the graffiti walls fro«ﬁ@e start of the lg . Using different coloured pens, ask stuc@&s
to reflect on any ideas th ght have changed@m the beginning of the lesson to now, to add
anything they have legidt ‘about issues relatibg to sexual health, fertility, or routes to@thood.
This is an opportu 'téor you to gather €pidence of the learning that has taken pla6 and to inform

your planning ﬁ\glbsequent Iear\r‘%, X,
o

\ \4 "‘9
Slgnpteﬂ\g support Q% & ,‘0 ,1,0"\' -

e students are of the information and support avalla&% relatlonshlps a X issues: a
acher, parent, seh@0{'nurse, GP. Remind students that they c(@mt their GP or Io@é}sexual health
clinic for suppoggvound sexual health. 60 (J\

H|gh||ghtel@

and national services, such as: Q
® A Better Medway: www.abettermedway.m@

v@%
® Brook: www.brook.org.uk; 0808 802 lw 62\
® cChildline: www.childline.org.uk (JO Q

For further information about fer%‘&, students can visitwww.nhs.uk/conditions/infertility
¥ S
S '

Students could create&\ﬂet with furtht®gll on different types of contraception and their
relative efficacy. /b*

>
Contraception leaflet ’é(_,

Character options -

Ask students to choose two of the 'routes to parenthood’ and explain why they feel the characters
should choose or not choose any of the options available to them. Alternatively, ask students to
choose one of the characters above and advise them what they think would be their best option and
why.

© Medway council 2021 | 15



Lesson 4: Pregnancy outcomes KS4 Year 11

This is the fourth of five lessons for Year 11 students. This lesson focuses on fertility and pregnancy choices,
teaching students about the possible outcomes in the event of an unplanned pregnancy and how to access
advice and support.

We are learning: \‘
[V] about the possible outcomes in the event of an unplanned &nancy

Learning
objective

-
V] | can identify the range of options available in the e@r@of an unplanned pregnancy

V] 1 can describe the range of emotions someone m@t feel in the event of an unplanned or
unwanted pregnancy >

X
V] | can evaluate the different influences t ight affect decis@s about pregnancy

outcomes

o
=
c
S
«
o
|

M I can recognise that miscarriage canéq:ur
V] 1 can describe where and how t&%ess reliable,

Q
mpaéllfadvice and support in relation to 6\‘

i
pregnancy or miscarriage N .
N S &
O & 23
® V] Box or envelope for@aQ%\ymous questionso o
g Il [V Post-it notes Q & )
=}
§ g M Resource I&O&nancy test (1 ¢ Z:h) &&0
(14
4] Resoura)%cenarios (1 co@a‘\each scenario) (®) fb
Q Q <& ~
al 7 XY -

Activity Description
O \
Bas ga? Stu{@ analyse their knowledge, understandi nd beliefs abouté’
gésment @anned pregnancy by reviewing a sceni@about a young co \facing 10
) (Oah unplanned pregnancy. < 6)6
‘ -
Options Stucllents I(;st factors that might @ane the decisio @ e about an 10
unplanned pregnancy.
S &
o X
Scenarios In groups, students e\flgﬂte the influences @sent in different scenarios. 10
'0 \t\&'
A\ R -
Students an I@%hat the next ste@ght be for the characters in the
Next steps . ’a * 10
scenarios. Q
2y O
Miscarriage, advice | Te cb&explains what a misedrriage is and where to seek advice and c
and support s&ort.

. Students return to the baseline scenario and advise the characters about
Endpoint .
their next steps.
assessment and ] 15
. . Signpost students to relevant support and how to access sexual health
signposting

services.

© Medway council 2021 | 16



Ensure you have read the Medway Teacher’s Guide to this programme and have considered any

o]
E sensitivities and prior knowledge about specific students’ circumstances.
=
(1] . . . . . .
2 Remind students to use the question box if there is anything they wish to ask anonymously.
15
o
‘o NB: Remember to keep in mind that students will come from a variety of family backgrounds,
g which may include those who have been adopted or fostered, and'who may find some discussions
o particularly sensitive. It is also possible that a student has had sonal experience with an
unplanned pregnancy or miscarriage.
P preg y 8 (o)
6\
3% | o Qo
§ M Pregnancy, adoption, abortion, miscarriage, mﬂuencéo
S &'0
"

Negotiate or revisit ground rules for the Ie@ Introduce the bz{,l)ﬂng objective and outcomes and
explain that today’s lesson explores theepssible outcomes @1
6’\ 4'/ S o
> Qo O
Baseline assessment activ@“ - O 10@ns
N " >

unplanned pregnancy.

- . @
E Give students Resource 1:@anancy test whid@scribes the moment two young peopIe%alie
@ and Dan, find out that éalie is pregnant. | endently, ask students to respond t(%@four prompt
Q . . .
£ questions surrouno ngthe scenano.@? &0
2 * How mﬁ%ﬁalie be feelinae\ 0&' ’b
]
. J Hovﬁ%ht Dan be feeIinQ ﬂo QI'\,
il . @ & v

o ,W t options do th e? 0 (\

<
‘ What might theiggext steps be? ’S’ &o
2 R o

()
Take some cIa@ dback, as this will give you an indicagdﬂ students’ current@derstanding,
d

beliefs anéi gtwtudes relating to the topic. Use this to‘é itise and adapt di sions in the lesson.

Options (&0(

U d
EQ, 10 mins
Explain that in the case of an unplanned @ancy, there arQr possible options:
()

® Become a parent — continue the{)gfgnancy and rais,eé@child, either as a single parent or a

couple. <
2 N
® Have an abortion (alsc’)&gwn asa ’terminat&’}— he pregnancy is ended either by taking

medication or havintq rgical procedur&Q

0
Q
B
2
=
()
]
()
S
o
(&)

® Relinquish the for adoption — on@an adoption order is made, the adopters become the
child’s legal Qrents and the birth parents no longer have any legal rights in relation to the child.
This is now the least common choice for people to make when pregnant.

In pairs, ask students to try to come up with ten different factors that might influence the decisions
someone makes about an unplanned pregnancy. Then take some feedback, creating a whole class
list.

© Medway council 2021 | 17



Factors might include: their own attitude towards and feelings about having a baby, their partner’s
attitude towards and feelings about having a baby, their relationship status, the opinions of their
family and friends, community attitudes, financial considerations, their religion, their culture,

their plans for the future, career/personal goals or aspirations, worries about their education or
employment, physical or mental health.

Support: Ask students to come up with five factors that might influ > the decision someone makes
about an unplanned pregnancy. ,0(6

Challenge: Ask students to discuss which factors are inter%ﬂuences (own thoughts and feelings)
and which are external (coming from others). What do_ffley think might have the greatest impact:
external or internal influence?

--
X
Scenarios (\O f)) 10 mins
Divide the class into six groups andﬁ‘éach group a sc from Resource 2: Scenarios. Explain
*
that each character has just discqv they are (or theiQartner is) pregnant —the pregnancy in 6

each case was not planned. A%\’@ch group to discqi' d write down:

()

Q 7o)

E 1. What might their cha{tﬁr’s initial reactio&(g\the pregnancy be? éo
°

g 2. What might inﬂu&their character's@ision going forward? ‘QQ

8 3. Which inﬂ&@might their chagdgter prioritise above all others? &&o

Ask eac!ﬁ\p to feedback OQ%I scenario. Explain that someone might@ga range of emop'l{,rb
€

upon di ering they are@ partner is pregnant and what is importgntis that they havp@\eone
to t(lk o and that they% e support they need. 0 (\
@ \o .
téudents may sugg@e following influences for each chara@ 00
[ J

*

O\ B - A
Zarah — m@ces might include: her own educa‘uon@eer aspirations, tlaeu ure of their

relatiC)@p, their finances () 99
® Louie —influences might include: his girlfriengdecision, their finandgs, his parents
® Klaudia —influences might include: her sub& rt networks, he&on, community and family

attitudes towards her

® Jana - influences might include: h@anression that a@oy might “fix’ the relationship with
Darren, her mum é X,

® Dalia - influences might o@e: her partner, th&ances, personal and professional aspirations

of them both ,é *\

® Frankie - inﬂuence@@ght include: fa?”/OQd peer attitudes, support networks, personal goals

Different peokai,?have different influences and different reasons for coming to the decisions

they do — personal circumstances, age, support networks, aspirations, finances and so on may all
play a role. There may be considerable differences in students’ opinions regarding which influence
someone might prioritise above others, for example parental support may be identified as a very
strong influence for some, but not for others. However, while other people, such as the partner, may
express their views, it is important to emphasise that the final decision rests with the individual who

is pregnant and that nobody should be pressured into doing something they do not want to do.

© Medway council 2021 | 18



Challenge: Ask students to script the opening of a conversation between one of the characters and
their parent/carer/trusted adult. How might they begin the conversation? What words would they
use?

Next steps 10 mins

\0
Then, ask students to discuss and write down a three-point acﬁ&@%n of next steps that their
character might take. This could include who the character gl@

speak to, who they might turn

to for emotional support, what conversations they might to have, or where they might go for

further help and advice. QQ
Ask each group to feedback their three-point pla@nd create a whole class mind map of ideas.
Next steps might include: &

Qv
® Getting moral support from a{@(a (\,1, 6\’
® Researching their opﬁons'&@eater depth éo ,&0

0
® Speakingtoa parent&t@q', teacher, or ot%@usted adult @Q

® Discussing options with their partneé.‘

® (Contacting their @r another medica fessional ‘QQ
o ?~ o
= ® \Visitingas x@*health clinic Q/ 0
s Q X,
Q ° Seekinw}port and furthem&mnce online, e.g. via Childline, the NHS{@osite, Brook etc. fb
2 N < A Qv
8 Supp@ncourage stud 10 identify sources of support from the *@ges on slide 7. fl,
£ RN ~
A 3" \" \ ¢
. . O (o) ’\o .
iscarriage, ad\l@ and support 0 R 5 mins
¢ S e

Explain to stu& that should someone decide to conti %with a pregnanc some cases a
miscarriage £an occur. Miscarriage is the spontaneouQass of a pregnan 59 ore the foetus is mature
enough to survive outside the uterus. Miscarri éestimated to affect Between 1in5"'and 1in 8
pregnancies?, the majority of which occur in t;gﬁrst trimester (0 eeks). Miscarriage is not the
fault of the woman (or trans man) who h iscarried - thereg%nany reasons why a miscarriage
may happen, such as a chromosomal mality, althoughthé cause is often not identified. People
who have experienced a miscarria Qmay go through a ye@y of emotions, including grief, loss,

and bereavement. It can have gg(o ound emot'ion0al \@ct not only on the person who had the
miscarriage but also on tf;&' rtner and other f \9

relation to miscarriage, (@ Q
° www.nhs.uk/c%%ons/miscarriage(}

. www.miscagageassociation.org.uk

members. For further advice and support in

1. https://www.brook.org.uk/your-life/miscarriage/

2. https://www.nhs.uk/conditions/miscarriage/
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Endpoint assessment 15 mins

Ask students to return to Resource 1: Pregnancy test. At the bottom of the page, ask them to write
a paragraph of advice to Amalie and Dan explaining what they could do next and where they could
go to access further help and support. Ask them to share their ideas in small groups, and then ask
each group to decide what they think is the single most important 8@(@ of advice they could give
someone in Amalie and Dan’s position. ‘Q

Ask each group to write this on a post-it and stick it on the&rd. Briefly summarise these for the

class. (7
This is an opportunity to gather evidence of the st@&s’ learning and to inform your planning for
subsequent teaching. &&'
O
Signposting further support Q ’{,b -
e* O

Ensure students are aware of the in@%aﬁon and suppo ,e},ailable on relationships and sex issuesb\‘
a teacher, parent, school nurse,@Remind students’&@y can get support regarding a potential&g

=
o
o
Qo
=}
(]
(o]
c
-
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o
Q.
c
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® Contact details and opening times (o)
N

® Services they provide A Q
These could form part of a ‘support sepfides’ display.
& ©

unplanned pregnancy from 6@ GP surgery or Io\ exual health clinic. v’b
Highlight local and naﬁ@acpservices, such as‘"ooo @6
® A Better MedW{yQ/ww.abetterme?%.co.uk 00
® Brook: ww@ook.org.uk; 08 1234 O&:Q
. Childol'@www.childnne.&; 0800 1111 O c({'b
2 ©
o O vices fact D) 2 v
£ Swoort services faq{-' e N Y O -
] ‘ s{\ \ .
I . ) N
> @elect some local u@ort services and give students links to . Ask students t earch and
:g (<8 create a short -file about one of the services, ensurin{@e following are in&(%d:
~ N
) E ® Naméd of'Service and location Qz (9(9
© 9 ?
c 8 <
[
c
]
x
]
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Lesson 5: Pregnancy choices: abortion KS4 Year 11

This is the last of five lessons for Year 11 students. This lesson teaches students about the laws related to
abortion, addresses myths and misconceptions and explores options for help and support.

We are learning:
\0
[V] about the laws related to abortion and support available @b
2
()

V] | can identify key legal considerations in relation to ghortion

Learning
objective

V] I can explain why there are strongly held viewsd1 ortion

Learning
outcomes

V1 1 can explain where and how to access reIa@Fnedical services and emotional support

< >
3 Q
[V Box or envelope for anonymous q%ﬂons fl,
b Q \4
2 M Resource 1: Forum post (1 cw ach) s o(\ Qb
=
g M Resource 2: Facts about a(@on (1 copy per é
§ M Resource 2a: Facts aQ@Qaborﬁon-suppoa(%tional support) §
% M Resource 3: Help support (1 copy éﬂpair) QQ
0
& M Resource 3a: port options (o ti(?a.l support) &0

M Students'gét baseline assess@n s from lesson 1
2 5

Activity Description

~ *
\
Base Stui@ respond independently to a forum pﬁa young coupke\ 10
assessment t to have an abortion. O
Qo & No)
2 P “’ 2
Qé Facts about In pairs, students decide which facts gld be most bene?&for young 15
abortion eople to know. O
peor K RS
N QA QJ‘O‘
Abortion influences | Brief explanation by tea&l@ bout the debz@ rrounding abortion. 5
Help and support Students revi@urces of help an{@port in relation to abortion. 10
- Q v
Reflection and Stude%@eturn to forum p(%qom the start of the lesson and provide s
advice aQ@based on their learning.
Endpoint Students return to the baseline assessment from lesson 1 and add ideas
assessment and based on learning from this series of lessons. 15
signposting Reinforce the options available for sources of support.
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the anonymous question box if there is anything they wish to ask
anonymously.

NB: Remember to keep in mind that students will come fromav \? of family backgrounds,

Climate for learning

which may include those who have been adopted or fostered,ﬁed who may find some discussions
particularly sensitive. It is also possible that a student has@a personal experience with an
unplanned pregnancy, miscarriage or abortion. )

]

o
O

.
§ g Abortion, termination, pro-life, pro-choice L &
< >
. .. ) . rv . ,
Negotiate or revisit ground rules for tgésson, particularl und rules about respecting others .
views and commenting on what Q&)aid, not the persc(a)lﬁvho said it. 06\
> O\
Introduce the learning objecti¥€and outcomes a,nds,skplain that today’s lesson will explore t éb‘
facts and laws relating to rtion (which is al own as termination) and the help and ort
available. () (9(9 QQ
Y e ©
R, & g .
Baseline ask sment activit 69 10 |p5ns

Ask stu&s to read the postQade by a young couple seeking an abor@min Resource 1: ;gijﬂ,

posk. them to comple@he sentences in the response boxes ur‘&heath, writing down
szything they thinl@elieve in relation to abortion. As this i;gbaseline assessme&
&/ork on their own, out any prompting or examples. X0
g 00 X

ey should

Baseline assessment

Circulate thﬁQm while students are completing the aéity. This will aIIow@ to gauge their

current u(derstanding and any common ideas or rngnceptions, some?& ich will be addressed in
the next activity. Once completed, make sure sQ@ ts have added tifeir hames and put these to one

side, as these will be revisited at the end of&éﬂesson.
& )
A Y

o°
Facts about abortion C @ 15 mins

X
In pairs, ask students to rea@ource 2: Facts ab\&orﬁon and decide which three facts they
think would be most ben r the young pecée from the forum post to know. Take feedback,
asking students to exp, heir decisionsi/ nts may have a range of opinions about which may

<
(Q/
1al fo

be most helpful for,&’s'oung person to know!

Support: Ask students to use Resource 2a: Facts about abortion — support to help them decide on

Core activities

the most helpful facts for the couple to know.

Challenge: Ask students to discuss which facts might be most helpful for a friend or family member
of the couple to know.
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Abortion influences 5 mins

Ask students to list what they think might influence someone’s views about abortion and take some
feedback.

Opinions on abortion might be influenced by: someone’s family, frie%s‘ or peers; their personal
values; their culture; their religion; the strength and/or nature of elationship with their partner;

their plans for the future; the legal status of abortion; the me%

Explain to students that some people support the practic abortion and others oppose it. Often
this is because both sides of the debate are representing&tompeting beliefs (sometimes, but not
always, linked to religious belief); about the rights @the foetus (often referred to as “pro-life”),
e.g. the right to life; and the rights of the pregué&'woman (or trans man) (often referred to as

>

“pro-choice”) e.g. the right to choose wha pens to their bady While it is a controversial and
contentious issue, both sides believe th@.are supporting v portant and valuable rights on
either side. It is important to empha that everyone is entitled to their own opinions about thesb\o
rights and should be allowed to e the decision tha\ y feel is best for them. (7))
5 2 2
Help and support &(9 o(/ a)ﬁ) mins
2 2

In pairs, ask stud s% complete th ta?éin Resource 3: Help and support, ide{{;@'ing possible
people, group\ﬁo organisations w ay be able to provide the type of help atd support stated.

Explain th§ e same person/ 69 may be added more than once in diff places. f\,

Take fi ck, highlight‘in@e following sources of support: 6@“ 11,
iéarents, family rs or friends can provide listening and%n%thy and may be to
provide emotie upport strategies le &}

(%
i Someone’@tner can provide listening and empath{éy may be able toa&de emotional
suppt{cj@ egies Q@ 96
® Teachers or other trusted adults can provid?&?:ning and empatgy‘, ?k.e steps to safeguard the

person if they are at risk, and may be abIe\Q rovide emotio port strategies

® GPs and other medical professionals a@rovide medical %e, conduct a medical assessment,
provide accurate, reliable, non-bia information, tal@eps to safeguard the young person if
they are at risk, refer someon@r an abortion X

N

® Counsellors can providecffb\ing and empathi@ therapeutic support

® Advice lines, charitie ecialist organisat@can provide listening and empathy, emotional
support strategie{end, depending on@g)rganisation, may provide reliable, non-biased
informaﬁonQ’b

Support: Provide students with the sources of support suggestions in Resource 3a: Support options
to help them complete the table.

Challenge: Ask students to identify who they think the top three sources of support most beneficial
to young people are and to explain their choices.
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Reflection and advice 5 mins

Working on their own, ask students to return to the forum post from the start of the lesson. Ask
them to create a new reply, giving advice to the couple based on what they have learnt this lesson.

Endpoint assessment 15 mins
*

Ask students to return to the baseline activity from lesson 1 and &cheir key learning from the last
five lessons in another colour. They should then write an over@&omment summarising what they
have learnt. 6

This is an opportunity for you to gather evidence of gﬁlents' progress over the series of lessons and
to inform your planning for subsequent Iearninga@

Ensure that all questions in the anonymous stion box havep{?y addressed and allow time to take

any final questions/comments from stu&gts. pa

& .
Signposting support \\} o(\ Qé\
2 K> <
Ensure students are aware information arx@pport available on relationships and S%&IGS: a

teacher, parent, school n{F%, GP, sexual healtbg(nic.
<

Highlight local and n@)nal services, su 63(9 00

® ABetter é@ay: www.abette way.co.uk *

® Brook: n&tw.brook.org.uk' 802 1234 00 f{,b
R Q

i Cft'IJ@ne: www.childli@o g.uk; 0800 1111

Endpoint assessment and signposting support

@heck recall of sigﬂé&sﬁng options, students could complete %«rces of support b@?Ask
Qtudents to creat '&@3 grid in their books or on paper ands@ct from all the so\wé! of help they

can think of. Q* .(6 40(/
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Year 11 Lesson 1 | Resource 1: Conflict questions (1) ’@

&K% &,
OQA 1. Whatgﬁechve conflict management look o Qtl’

Iik@ fferent types of relationships (e.g. famin,@\
(J frietds, partners)? 0 ,1'
X o
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Year 11 Lesson 1 | Resource 1: Conflict questions (2) ’@

A 2. Why %someone manage a conflict situation in o
(JOQ a I@galthy way? 090\ '1,

© Medway council 2021 | 26



Year 11 Lesson 1 | Resource 1: Conflict questions (3) ’@

&K% &,
3. How c eone’s emotional wellbeing affect
oQA ch ¢ Qv

the'; ability to respond safely and effectively to a P ,1,

co t situation? 0
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Year 11 Lesson 1 | Resource 1: Conflict questions (4) &00
X
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QA 4. How Q%e way people involved in a family \o Q’{/b
Qo co@:t respond, affect the outcome? < '1,
< N4
> + O QO X
N & o 2
00 ) < )
< @ Q 2
Q'b ot v
N X
Q <
(o)
& <
g s
Ao@ ‘\q © Medway council 2021 | 28
@



/)
e
Year 11 Lesson1 | R 6
esource 1: Conflict questions (5) QQ
&&0
O
(\
ol Qq?)
> o
& & |
& & .
) o ¢
(Q & (;Q
QO < \s ’
A - Q
Q 5. What ip8licators mi &o
co ety might there be that the way &
é be@ne " fages relationship conflict has 0 ,))
(;b( v\\ afe and further support is neede qu 0,1,
*6 {\Q > :
(00 OQ* o(\s ’60(\
QR ¢ ¢ g
O
(Q (99
& v
A X
& Q?
& ~<’~"©
o‘6(, A{\Q
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Year 11 Lesson 1 | Resource 2: Character response summaries

Qfo‘

Billy’s dad has been depressed since his divorce. Billy has not V\aanted to speak up
about things that were bothering him to avoid upsetting h'é

xO
Artem’s parents have always been very pr&ctive. Now hejs older, Artem’s rebelled by
making some poor decisions which haéq ffected his wéhaing and school attainment.

His mum had an accident at WOF&QIS currently a O{sme more, so Artem feels underé\
increased scrutiny. 00 . O ’b‘
O oo X0
&2 2

777777 — e — — — — — — & — — -
Sofia had a few |ssue($th friendshipsiand family conflicts when she waey?unger but
her adoptive fam\& ound her so pport. She now has mostly p<8t1;|ve and settled
relationships @\ a supportiv worker at school. N\ Q’\,

®ﬂ
The famll(ﬁ’ave agreed hQ\@hey will handle disagreementsdﬁ%wever, finan ,n’
probygm% at home hav‘%d to more rows than usual abo@fhings like mq@for

C,&(HBS and school&ﬁb O)OQ 0\0

77777777 R e e
Slnce Kamila’ (parents split up, she feels she ner gets what sh nts, as her mum

and stepdad prioritise her new stepsmters.\l@mum says s‘%@as simply used to
being an only child and will adjust. A (9

She spends a lot of time with friendsﬁ%o are quite @ressive in the way they deal
with issues — sometimes using v@ence if peoples’&ﬂ'espect’ them. This has started to
affect her behaviour and t h§eﬂ ave been lot rguments at home.

(J

In David’s home, th?mlly often have vocal arguments that clear the air and then
everyone gets on well afterwards. But when the family fostered Maisie, these

arguments really upset her — she would cry a lot if she felt she was being yelled at and
would hide if she heard others argue.
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Year 11 Lesson 1 | Resource 2a: Character response summaries - teacher notes

Potential responses

Adyvice

Billy’s dad is likely to find such a situation challenging
as he’s already carrying a heavy emotional load.

He may snap or jump to conclusions when talking to
Billy.

Billy may apologise and try to smooth things over
without discussing things further, or may snap

himself after so long not discussing things which are
important to him.

¥Both he and his Egd would probably benefit from

To change the dynamics of this situation, Billy could
discuss with his dad how things are affecting him,
with external supp (ﬁych as a teacher or other

trusted adult.
<

Billy could ‘me of the tips from the card
sort such sing positive self-talk and choosing
appr: e times for important conversations with

f;iéea .

professional suf t for their emotional wellbeing.

°

2

&W
N
>

We don’t know from the scenario whetfer Artem’s

whether they
are using controlling behaviom§® (9(9
It is natural that as someo&&m tures into adulthgod

\Emdependent anqgéfn be

ed to negotiate :

parents are simply being protectiv,

they will want to be m
difficult for all con

Artem’s parentepu d be quite an nd punish him

in this situgtien — something Arteq is likely to rebel

against AiSing a similarly aggressive response. This is

like lead to the relat‘m%\ip becoming even more

t. OOQ

¥

v

To change ynamics of the relationship, Artem

could t8epeaking to his parents, if he felt safe toéé}
*

SO. 4¢\ S

N >

@c important he asks his parents to expla@th they
ct in ways he feels are overprotective, @)d that he

o)
O

Getting advice from a neutral U(izé'party could help

more positive}q‘?ai

Artem’s parents ma@?neﬁt from paren@xpport
\, o

workshops. 7 4

O
ried, he should s daldto a trusted adult

listens carefully to their response.

Artem manage this conver
with clear and fair expe@xions.

If Artem is
such aséeacher or extende%@mily member.

lifes (e.g. those Iist?%ter in the lesson) may

provide suppo«/

Sofia’s family have set up ground rules for A
approaching conflict so will probably deal with t@Q\

a more positive way. ‘
/)

However, it is natural for young peopl zb‘)eed
practice with managing conflict suc ully, and
financial changes will have an i on everyone’s

wellbeing, so there may still,gﬁ%itial tension.

Given Sofia’s past difﬁcugs and their own financial
pressures, her parents may be particularly worried by
their discovery and could react in a less constructive
way than usual.

Hopefully the ground rules the family have put in
place will help ensure the discussion is constructive.

fia may need to talk to friends and/or her
o)

X
©Q

The ti managing conflict cards may be helpful for

Sofia=®hen learning to handle such flashpoints.

eyworker afterwards to allow her to process the
discussion.

Sofia’s parents may also have suitable people they can
discuss any issues with, particularly around financial
support.

A\ d
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Kamila’s time with friends who handle conflict using
confrontation, and her underlying feelings about

the new family dynamics, may mean that she acts
defensively and aggressively when approached about
the issue.

Her parents will have their own feelings about the
family dynamics and Kamila’s recent behaviour which
could affect their response.

\\J

O

Kamila’s family may benefit from support to
strengthen relationships and help Kamila’s mental
wellbeing following her parents’ divorce.

The card sort provides strategies for managing anger
when in conflict situations which may be helpful e.g.
counting to ten, taking a break to get a soft drink,
having conversatﬁvhen people are calmer.
Kamila ma consider whether her friendship
group are gﬂpportive of her overall wellbeing.
Sper@ time in confrontational environments has

€D shown to negatively influence behaviour and
¥there may be other health, legal and social risks in
spending timep\L iolent groups.

2l
Different families use different conflict \ﬁjtion
styles and it is healthy for family menibers to argue

respected. &o‘ Q/
In this situation, Da\%s\parents are Iikelz-g argue
f n.

vocally with Dang re finding a re
This is likely grfake Maisie feel u fortable and

potential ared. sQ&'

from time to time, as long as thi %re resolved
well and each person continuésyto feel loved anq 99

Maisie ma ge experienced a range of things in her
family befgre being fostered. So it is important for

fos Qnily to acknowledge her feelings, reass&t@
h@ out how the family dynamics have M

e past, and use this as an opportunity oc&plore

in

(

other ways of resolving issues so Ma?@ eels safe.

They may try to have these kinds’ﬁgiscussions
when Maisie is out of the hon@&br safely occupigg)

< q
e* O
Maisie’s care worke@ay be able to supgﬁher and
A

o) O

ort around body |ghguage and using

elsewhere.

the family.

Tips in the ¢

humour (@ also be helpful f%gi!e family to learn.

o
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Year 11 Lesson 1 | Resource 3: De-escalation strategies - card sort
T
| Listen without judgment to what the

Let the person talk without interrupting. | other person is saying and how they are
feeling.

*7777777777+777ﬁ\;77777*

| If someon%ﬁeﬁot being respectful, the
other p&on should explain they will

| walbgﬁvay if this continues.

Respect personal space and keep body
language open.

Allow time for silent reflection in the (\&Focus onp of agreement and things
conversation and afterwards. @* | that wop@mprove the situation.
\.‘}6 o S
’b+7g} 0(@

Reflect what was said back tetfie person | -
) %bﬂ# P | dﬁ%to remain calm using techniqu?such
to show they are being héﬁ , e.8. “What

O as counting to ten or dee erﬁ’nin .
you're saying is you de?Qc feel respectVf? & P o &

& -

i -
| Using humour can h@o lighten thg{,’)

Have i t % ti
ave impor 6@ onversationsvHen mood (so long a%m i< not directﬂ/&t

everyo:gﬁeeling calrrlgz'© | an individual.k\) ’ oo
- R — — — — - — — 4+ — — R/ - x> - — -
C & S 8

& k away if ne&@ — getting a cold | Posit‘%@%elf—talk can w a person feel
Q,b* drink can pro&de time out. | chQdent about rv‘ﬁ/ing a situation.

e
NS

Speak quietly and calmly, using “I” A
P a y v & 0Q " Notice @g of an escalation of anger

and S@,p away if needed.
shout” rather than “You alway;bﬂ%ut...". | . Y
R T

Avoid finger-pointing whi¢kcan seem o?*ocus on the situation and the behaviour

statements, (e.g. “I feel scared wh%\cfou

can seem uncaring. person

,7777777777+77777777777

Get help in the moment, before, or after | Agree ground rules for handling

accusatory, and sh%bsﬁr shrugs which(J rather than making statements about the

a conflict situation. | disagreements in the future.

e
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Year 11 Lesson 1 | Resource 4: Talking heads - long-term strategies

. ™~
As | got older and started to express myself more, | kept saying the wrong thing
and upsetting everyone. But with practice, | got better at standing up for myself
without being mean. | started small — when my sister washg'd pizza but | wanted
fried chicken, we found an app that would deliver botq%stead of falling out

over it. Now it’s easier to find solutions that worl@ everyone, and I’'m finding
ways to say things that show | respect someq@éven if we want different things

or have different views. ag,o
' @"{\ rl,gfv
2 .
/ & O O
> O >

| used to get angry reallyo&osily -l didn’t fé@ could stop myself and the tip%‘
we’d been given at ol hadn’t work@d. So, | spoke with my head of@ who
invited in a specaﬁst to help me eyﬁ to process things better. The‘&Qed art

to help me | t\c.ut my feelin er some family issues — it didn’@‘étter that | o)
wasn’t m@Qﬁ of an artist iQust made a big difference to the@/‘a{y\l was feelipfq'

Then@{y%uth worker ge@\e involved in a gym where |{agf8 train and Iet@
ér/étrations out. I.I\&d it so much I’'m going to trainé@an instructor. ;00
S S 0 o
Q

(7)) (o)
o? ©

\

—

<

Recently my dad started gambliQé/?Nhich caused @ot of problems at home. |
remembered there were pe who coulq so | flicked through the PSHE
intranet page to find th%gdlpline details Nﬁ‘\e library at lunchtime. There was a
chat support | could Qﬁ, and they g vege the help and reassurance | needed.
They encourag@@e to speak to someone at school, who arranged for a social

worker to help too.

N— _/

|
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Year 11 Lesson 2 | Resource 1: Baseline assessment

1. I'm under 18; can | get married?

6\0

‘0
o>
2. | recently split up with my fiancée; can | keep the rin%(\
<
)
\'&o
O
WO Qfl?)
3. | want to get married, but I'm notgﬁgious. What ar options? 6\*
> Ny @
X
) D Q’b
2 C 2
< o)
S 2 2

(C v O
4. I've been Iiving\& my partner\feglears; do we have the same rights&smarried
couples? QA Q6 O I{,b
o © e* A

C S
< X, O O
& & & 5
C N o o
Q,o N : & 2
5. Do | have t(bgle a wedding ceremony to get maned? )

N
Q,b &0 Q,v.
N\ e
Q <
& ©
S X
6. | want to get married in a’&teﬁ’ony outdoo:;{@\at allowed?
<

7. Can someone force me to get married?
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Year 11 Lesson 2 | Resource 1a: True or False? (CONTINUED ON NEXT PAGE)

Question

Answer

I’'m under 18; can | get

married?

A person can get married or form a civil partnership in England or Wales if

they are 18 or over.

N

| recently split up with my

fiancée; can | keep the ring?

*
A )
Yes, but if at the time they were give@?ﬁe person proposing specifically

said that it should be returned jf engagement were broken, then it

1)

has to be returned.

£

| want to get married, but I'm
not religious. What are my

options?

A person can marry in a h@‘alous or civil ceremony. In both cases, the

marriage must be co&&ted by a person, or in the presence of a person,
authorised to regi marriages in tlyg)district and the marriage must
be entered in t&marriage regis d signed by both parties, two

D)
witnesses@% person who corﬂxted the ceremony and, if that perso \<

is nodhauthorised to regist arriages, the person who is registerin
X g
3 age. ‘\?}' \A‘
I've been living with my &‘9 9 %)

partner for years; do we

Although the te@common—law wife or husband are frequ@ntly used to

describe a e who live together, these relationshipb:l not have legal

>

X
AN
5.’&) @ave to have a wei@
remony to get m@d?
S

the same rights as ao‘@d >
los? & recog@w, nor the same rights as married couple&'
coupless? “\ (o) N,

& {
‘Q

(IO

Cn P
VQ\I?a marriage requires an exchange of spolg}?words, for a ci\er'I
@artnership all that is needed is for the refevant documents tofb\?signed.
If a person chooses to have a cerem when entering in@ ivil
partnership, the ceremony cann religious. The Beé(er Office must
be given 28 days’ notice bef%&he marriage or ci@@rtnership can be
registered. If someone h rong grounds for Qgﬂcﬁng to the union, they

can object during t{ﬁ% days (but maki@?fse statement is a criminal
P

offence). N

| want to get married in a
ceremony outdoors; is that

allowed?

&

Civil weddin Qﬁpartnership ceQﬁ?;ies are allowed to be performed
outdoors ﬁéqgland and Wal@lthough previously the legal wedding
or civipartnership cere ad to take place in an approved room or
efanent structure, @w changed in 2021, allowing couples to have

he whole ceremo utside.

‘0\
Q'b
Can someone force me to get

married?

Forced marri where one or both people do not (or in cases of
people with learning disabilities or reduced capacity, cannot) consent to
the marriage as they are pressurised, or abuse is used, to force them to
do so. Everybody has the right to choose their partner, but both must
be 18 or over, not already married/in a civil partnership and not closely

related (i.e. a parent, child, brother, sister, niece, nephew, aunt, uncle,

grandparent, grandchild).
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To support feedback, these key term definitions and related facts may be useful:

Marriage

A legal union between a man and a woman or between
a same-sex couple (in England, Wales and Scotland and,
from January 2020, in Norther land).

Civil partnership

AN
(4

A relationship which ¢ ‘tboe registered by two people
of the same sex (ext&ided to opposite-sex couples in

O
2020). x$
S 0,
(‘ 3’
h ,19 hout b d/civil
Cohabitation Living t@?t erasa COIR without being married/civi 6\
part 0 ‘z
o 2 3@
& & 3
¢ 2 Q

Forced marria@(

) QO
Q’ A marriagewv?nere one or both people do,@t consent

to th riage and pressure or abuseiSwused.
8 ?
Q v

hﬁ

o
cv

,fvv
n 4 . N&@marrlage planned and agree\'d\by the famllleé
rr marriage
A(/ *\q guardians of the couple (\ (50
QO Q concerned, to which b&(ﬁmdlwduals ansent.
2 ¢ 3 2
& ?’
. marriage A mar ge thatisi vahd from its inception
lllegal/void %ﬂ
egal/voi and canno ade valid Q%
( ©
G
O
(g'.z?nal rellglous&ubllc occasion, especially
Ceremony e celebratin articular event, achievement, or
Q,b(‘?’ anniversary(;
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Year 11 Lesson 2 | Resource 2: Scenario cards

Scenario 1

Sam and Alex are getting married. Sam was in a civil partnership for several years but the

relationship ended 5 years ago. As Sam is now getting married, not forming another civil
*

partnership, he never legally dissolved his civil partnership.

Q: Will their marriage be legally recognised in the UK? é
g s T

Scenario 2 <

Vo)

Dev and Kiara are excited about getting married.aQQh of them are very close to their families
and were confident in their parents’ match—mq?fhg skills whervgey were first introduced to
each other. They know their wedding day@vﬁﬁ\be a happy e@ﬁ

Q: Will their marriage be legally recog&ed in the UK? (:1/ 6\’
I 2
QO O
Scenario 3 90 é/,b é(\
Adeel and Roxanna had Sah (a traditionéll?amic wedding ceremony). Short{ogherwards,
they had a civil marrig& ceremony in &r/&%ter office too. &0
K X

Q: Is their marri \Egally recogn@bn the UK? o
) < ¢ b
Scenario@o © \)O) Vv
e g \ OO
Jas er brother we@ay with their family, for what the@hought was a fathily holiday.
they arrived, Jﬁ&was told she was getting marriedd?e was not hapg() out this but
&

Scenario 5 A (9
o Q
Ella and Tilly were married last weei%hey had a small,@@ceremony at a local hotel,

followed by a big party with alléhiés amilies and f{i@&
(\

Q: Is their marriage legally rghgnised in the U@

Y ) i © D
P G

Scenario 6

*&s worried ab&@Qhat her family would do if she t% 0 say no.
Q’b Q: Is their marriage legally recognised in the UK‘?@(
,77777777777\

Tom is 17. Liis 18. They really want to get married and although Tom’s parents think he’s too
young they have agreed.

Q: Will their marriage be legally recognised in the UK?

© Medway council 2021 | 38



Year 11 Lesson 2 | Resource 2a: Scenario cards answers

Scenario 1
Sam and Alex are getting married. Sam was in a civil partnership for several years but the relationship ended
5 years ago. As Sam is now getting married, not forming another civil partnership, he never legally dissolved

6\0

Q: Will their marriage be legally recognised in the UK? ‘Q

his civil partnership.

No. The marriage is only legal if the civil partnership is dissolved fw

A\
Scenario 2 )
Dev and Kiara are excited about getting married. Both of theﬁQre very close to their families and were
confident in their parents’ match-making skills when they@re first introduced to each other. They know

Q: Will their marriage be legally recognised in tI@UK? er'

Yes. This is an example of an arranged mar'@%. fl' '
P ged m: N

their wedding day will be a happy event. o&'

\d

A N )
Scenario 3 (\’0 ) ,bﬂg
Adeel and Roxanna had a Nikah (a tf@8litional Islamic wed g ceremony). Shortly afterwards, they%ﬁa civil
marriage ceremony in a registeeg O

ce too. <
. Q0 &’ 0
Q: Is their marriage Iegalléec nised in the UK?’ (o)

Yes. As long as they h married in a civjl mony, their marriage is legally recog in the UK. If they

%,

&Is their marria@@gly recognised in the UK?

only had a Nikah@mony, this WO%GQ be the case. (\ q,
£
)\ A S -
Scenario 4 (,o @ 2) * ’\>)

Jas and he@rother went aw ith their family, for what they thought sgamily hoIiday.)N they
arriv; d&s was told she $‘ng married. She was not happy abm{&s but was worried@out what her
f ould do if she tg@to say no. 90 ;
<
()

%7

o
9

No. This is an example of a forced marriage and is ille%z@the UK. v.
Scenario 5 \ WV
Ella and Tilly were married last week. They had ﬁ\ civil ceremom@%ocal hotel, followed by a big party
with all their families and friends. (&) @
o e 3
Q: Is their marriage legally recognised i UK? X Q
Yes. Same sex marriage is legal in rts of the UK an&ﬁ@marriage ceremonies are allowed to take
place in hotels that are register do this. Q

© 0
Scenario 6 >

Tom is 17. Liis 18. They really want to get married and although Tom’s parents think he’s too young they have
agreed.

Q: Will their marriage be legally recognised in the UK?

No. Li is free to marry whoever she chooses, but Tom cannot marry until he is 18.
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Year 11 Lesson 2 | Resource 2b: Support

* A marriage/civil partnership will be illegal/void if:

0 the couple are closely related (a parent, child, brother, sister, niece, nephew,

aunt, uncle, grandparent, grandchild) @6\’

N
O either person is already married or in a civil partQ@ship
)

0 either person is under 18 Q@

&O
X,
Both mixed sex and same-sex couplei\On form a civikpartnership in the UK

Qv

(/2 a):
* Same sex marriage is legal in {I'Isb?rts of the UKo\ b\’
* Arranged marriage is Iegqpas long as b%%eople give their consent and&e part

in the marriage freelQ0 9(9 ‘Q®
& \g O
Q % X
* Forced marria.ge s where or@r‘both people do not (or in cae& of people
learning Q;Q%ilities or r@:ged capacity, cannot) consenté@t‘he marriager@they

are p urised, or a is used, to force them to d é) O
preuried,or g o9
S
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Year 11 Lesson 2 | Resource 3: Commitment

“We just didn’t feel the need to get married. We've built a good life together and we

know that we are fully committed to each other — marriage just seemed unnecessary.”
y S

<O
“Marriage was important to us — we wanted to make a Iifﬁong commitment and

publicly express that in front of our loved ones. We didn’t want a huge wedding, but

it was nice to be able to have a celebration with 3GF family and friends, who were all

really excited for us too!” &&'
- P

o >
“Getting married is an important{@ﬁ}of our reIigjoaGt shows that we are committedz'b\

. » N\
one another and are ready to 9@@( a life togetjfl@' <2

o e’
Q 9 o)

“My partner and | g@%oth very indQ/e?aent people. We each have our‘&vn
aspirations, and.&o e we will eaghfachieve our goals with the suppe@and love of

other, but n@%ge just fee@git constraining right now. We d&“t want to maf@only
. . ” O
to end g@ﬁllvorcmg in a%@r or two. N "OQ

X Q) v L
&4 ‘\Q ‘ 00 é}®
f’é—f’ N O
Q’z%larriage is s@t ing neither of us is intereste%@ My partner thfks it’s quite an

\

Q’b outdated thing to do, and neither of us is rellﬁ'@%s, so | think i uld feel strange to
commit to each other in this way. For us, QMitment mQ more than having our
relationship made ‘official’.”

ip [ o° ©
w e &
P N
“We love each other and an&eady to committo each other — marriage seems like the
logical next step to take@@our lives.” (Jo

Q? D |

“Some of my friends got married before they had children and felt that this was

important, but it’s never really bothered me. My partner and | didn’t want to pay to

have a wedding — we were more concerned with saving up to buy a house!”

|
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Year 11 Lesson 2 | Resource 3a: Images
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Year 11 Lesson 3 | Resource 1: Scenarios

Best contraceptive option and why?

1. Jasmin and David have just started
going out and are planning to have
sex. Neither has had sex before.
Jasmin is very bad at remembering
to take any medication.

2. Sonia used to bein a Ior@germ
relationship with a r@n who was
unfaithful to herQ&is now goin&

. . &O Q,
out with Dals\& ‘2‘
Q <

o ©

&

(
&

*Q/

(J@
&\Iico is singl
clubbing \ﬁHere he gets drunk and
often has sex with people he just

met that night.

X
AN
O

&

8® regularly goes out

3

\

4. Rosie and Keith are in,mg_'fr late 30s
and faithful to each@%er. Rosie
cannot take th
fitted for medical reasons. Neither

, or have a coil

of them like using condoms and
they definitely do not want any
more children.

O
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Year 11 Lesson 3 | Resource 1a: Teacher notes

1.

@0 Q
Q’b% Nico: o( ?’

. Sonia and Dai

Jasmin and David:

They should definitely consider using condoms (a non-hormonal method of contraception) to reduce the risk
of pregnancy.

used to using condoms and there are still potential STl risks if either ha red needles or had intimate

Although neither has had sex before and they are therefore likely to be frs from STIs, it is beneficial to get
contact with others that stopped short of sexual intercourse, for exa&le.

Condoms can be tricky to use at first (reliability drops from 98% %%% in first year of use), so Jasmin should
consider using an additional method. Since she forgets to t@uedicine, a contraceptive patch, implant,
vaginal ring, or injection may be suitable.

A coil/cap/diaphragm would not necessarily be recm&’%nded Most young women prefer to wait until after
pregnancy for a coil, or at least until they are mor, ually experien s coils require a specialist to fit
which can seem quite daunting for someone new to sex. Coils can @thmes be less comfortable to fit prior
to pregnancy. Caps/diaphragms are oﬁen@k fiddly to use so aramore often recommended for someor&.
who is sexually experienced. N . o Q

If Jasmin and David did have unpr ed sex, or the con&h broke, the emergency contraceptive pilDcan be
taken up to 72 hours (Levonelle)@r5 days (EllaOne) unprotected sex. Emergency contracep§iph pills use
medication to block pregna@and most use the séme hormones that are in regular birth @I pills. The

emergency contracepti il’cannot end a&/?ﬁncy once it has started. &o
Q N X
“
Pregnancy I‘&[ a risk in same ‘ela‘uonshlps The risk of STI transmmse?,@emale/female se&'ly ow but
they sh both consider @ng tested for STls due to Sonia’s ex. "\ .
Tf@blght consider the@)f dental dams or finger condoms untll are sure both N9 \ers are free of

ﬁec‘non 6 (/\
(JOQ* & (,‘9

Nico should always use condoms when having se)&\hother people a ve regular checks for STls.
This is high risk behaviour and he may wish toél@ about why he |Q\ osing to have so many different
partners. & (I
(0
Rosie and Keith: Q
‘\
Vasectomy is an option for Kej %r sterilisation for Q*

Or they could consider u )ﬁ%ruhty awareness@yz hods where Rosie works out when she is fertile and
abstains on those day ever, this method requires strong commitment to abstaining on fertile days and
there is still a risk of conceptlon

Students may suggest the ‘withdrawal method’ as a form of contraception. If they do, emphasise that even
if the male doesn’t ejaculate, sperm can still be present in his pre-ejaculation fluid which could lead to
pregnancy. Also, the fluid can transmit sexually transmitted infections. This method requires men to be very

controlled with their ejaculation which is not always possible.
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Year 11 Lesson 3 | Resource 2: Routes to parenthood

Route(s) to parenthood

Rachel and Steven

Rachel and Steven have been together for many years.
They spent their 30s focusing on their careers, spending
time socialising with friends and family, and travelling.
Now they’re both 40, they feel ready to start a family.
However, they have been trying to conceive for over a

year and have not fallen pregnant.

Oliver and Zane
Oliver and Zane spend a lot of time with their nieces,
@Qﬁ

eir

nephews and friends’ children; they love kids of all

and agree that now is the time to start a family

>

own. They just aren’t sure where to begin!

O

Ny
60

Graham has always wanted chiId|®&>f his own and

is keen to start a family. He

Graham
a partner by now, but h{\gnot found some %2
would like to have a@ily with. He has%ﬂ%o raise

a child alone ins
O

ought he would have

O

27- a@ld Asha and 25-ye K8 Chidi want a large
fa@y and recently bou@
&gether. Althoughsth€ly fam

are going to get pregnant, they are not sure whether

amily-sized home

ilies keep asking when they

they should wait a few years before they start, as they

\

3

are both doing really well in their respective jobs.

= © 2 2%
Asha an @%I X &' ;000

Lian (Io‘
Most of Lian’s friends have children and shef&8is like

she might be missing out. She knows sife Wén’t be
fertile forever so thinks she should ow. However,
she is not in a relationship and i Qure children are

Q'b

really for her.

Mariam and Zara

Mariam and Zara would like to have children. Zara has
always wanted to carry a child herself and Mariam is
very supportive of this, but they are not sure if that’s a

possibility or what their other options might be.
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Year 11 Lesson 3 | Resource 3: Options*

1.

2.

Decide not to have a child
Natural conception —a male and female achieving pregnancy through vaginal sex.

Intrauterine insemination (IUl) — also known as artificial insemination, this involves inserting
*

sperm into the uterus via a thin plastic tube passed through t&&rvix. Sperm is collected and

the fastest moving sperm are selected. @‘

X0

In vitro fertilisation (IVF) — fertility medication is tak@% encourage the ovaries to produce
more eggs than usual. Eggs are then removed froaﬁm ovaries and fertilised with spermin a

laboratory. A fertilised egg (embryo) is then r@’u‘(ned to the uterus to grow and develop.
O

Co-parenting - when two or more peopleﬂgcide to concei g;and parent children together.
A co-parent will not have sole custo@?the child, and ﬂere are many details to be worke&.
out, such as what role each pare;&vill take, how ﬁ@cial costs will be split, and the de€®e
of involvement each will haverwith raising thea . ‘(\’b

)

Adoption - the legal pr%Qé by which a cl}ioﬁowho cannot be brought up withi@éir birth
family becomes a fu&(permanent an I&él member of their new family. A@ters become
the child's legal sﬁnts with theé rights and responsibilities as if tfé%hild was bor

them. OQ Q ﬂo Q’\'

Fosteri%- providing a chi@@ith a home while they are unat{'e%e‘ive with theirQ\un family.
M&ré hildren in fosbe\ re will return home or go to Iive@ family memt%i}oA fostered
él remains theéeél responsibility of the council ani@their birth pag@)s and foster

Q,Ccarers receiv@ ort from a social worker. < )
N Q Z
° . \ .
Q 8. Surrogacy - when a woman carries a pregnar{@)r a couple w @a not maintain a

pregnancy themselves. In some cases, the@gs of the moth r a donor are used, while in
other cases the surrogate’s egg is ferti 'egwith the sp gf the father. The baby does not
legally become the couple’s until a@%rental order hascheen issued after the child's birth. Until
this order is issued the surrogateyhias the right to\lég the baby.

\
Egg freezing — similar to t@rocess of IVF,(t)IQ%volves collecting a female’s eggs, freezing
them and using them,s(g’later date. (J

*Whilst many of these routes to parenthood can be successful, they may come with additional

challenges. For example, they can be emotionally and/or physically demanding, and costly. They

have variable success rates and are not always guaranteed to produce children. So, different

routes should be fully researched and explored before a couple or an individual makes their

decision.
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Year 11 Lesson 3 | Resource 3a: Additional notes

1.

(&eﬂ . There are diff; @n rules for private adoptions, adopo) from abroad a
k

Decide not to have a child — People choose not to have children for many reasons including: no
desire to be a parent, impact on lifestyle, cost of raising a child, impact on overpopulation/climate
change, responsibility of raising a child, impact on quality of life, mental or physical health concerns.
Childlessness at age 30 has increased - nearly half (49%) of women born in 1989 (who turned 30 in
2019) were childless'. 6\’

Natural conception — Around 1 in 7 couples may have difficulty,£anceiving naturally. About 84% of
couples will conceive naturally within a year if they have re@@' unprotected sex (every 2 or 3 days).

Intrauterine insemination (1Ul) — This may be performw@%ith a partner’s sperm or donor sperm
(known as donor insemination), e.g. in the case of@ple who need donated sperm but have no
female fertility problemes. It is less invasive than ¥, but its succes%ate is lower.

In vitro fertilisation (IVF) — IVF is a more i a,§?e procedure tI@qﬂJl, but has a higher success rate.

There is greater control with IVF as the isation of the eggiéan be checked and the best embryo{s)
can be selected to be put back in the\uterus. This can b{@g\rformed with partner’s sperm or di
sperm, own eggs or donor eggs. X >

0" N XN

Co-parenting - Co- parenhnéﬁr?angements can i@ made between two single people, a@n le person
and a couple, or two cou@s If people der?~ 0 co-parent, each person may have ﬂgr own
partner, so it is possi <that a child ha than two parents or carers. Howe in the UK a child
can only have tw al parents, ev ore adults are involved in their up-lghinging. For furth
information w wWWw. stonewaIQr “uk/help-advice/parenting- rlghts/%E %80%8Bco- par@’&ﬂg -0.

Adoptlor( &eople aged 21 &@er can adopt (there is no upper t) and can be SI , married,
in a civif‘partnership, an arried couple (same sex and mixed v& or the partn {a he child’s
options of

ed-after chller é (9

@7 Fostering - To come a foster parent, a person muschg at least 21 yea d, a UK resident or have

indefinite leave to remain, be able to take care |Id or young often on a full-time basis.
The length of a foster placement can range fro.& one night to m 2 ears, or until the child is an
adult. (o)

C

Surrogacy - Surrogacy is legal in the but it is illegal to¥dvertise for surrogates. No financial
benefit other than reasonable e @es can be pald.t e surrogate. Surrogacy can be a route to
having a child biologically rel he father.

Egg freezing — in 2016, Jq{&?ﬁ of IVF treat er using someone’s own frozen eggs were successful.
There are many rea Z2omeone may choose to freeze their eggs, including having medical
treatment that may cause infertility (e.g. chemotherapy). For more information please visit: www.
hfea.gov.uk/treatments/fertility-preservation/egg-freezing/.

www.ons.gov.uk/peoplepopulationandcommunity/birthsdeathsandmarriages/conceptionandfertilityrates/

bulletins/childbearingforwomenbornindifferentyearsenglandandwales/2019
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Year 11 Lesson 4 | Resource 1: Pregnancy test

3
>
‘9:

How might Amalie be feeling? ng How might Dan hgeeling?
5)0“ ’19 N\
O < OV
N - O <
> N N
N " >
; X O
O R ©
I@*and Amalie are bo@QG years old. Amalie Q®
*Q\issed her last pe?d, so asked Dan to buy a (o)
Qo pregnancy t@i bring it round when her &&'
A parents w, ut. oo 'b
o)l She just taken the pregnancy test and the L ’\’\\)
What options do thq &aJve? r%@ positive. 09 What might tl(" ngxt steps be?
,bﬂz AN > ’60
NG &
N R L o P
Q"’& © Y v
®)
K

N
\ Qc)szs
©
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Year 11 Lesson 4 | Resource 2: Scenarios

Zarah is 18 years old. She has been working really hard to get good A-level results and
has a place at a great university in another city for next year. She has been with her

boyfriend since Year 11 and they have a strong relationship,gkhough he now works
/)
2

full-time so they don’t see each other as regularly.

<
Louie’s girlfriend wants to keep the baby, but %&esn't feel ready to be a father and
isn’t sure how he will afford to financially sug’ébrt a family either. He knows his parents
are going to be really angry — his dad evefrgave him a quyo?e about safe sex when he

first started dating! He’s going to bsa&?isappointed.’],

\
Q S >
Klaudia is 15 years old and dﬁ%sn’t know w(h)Q)to contact about her options — s%’é

never even had to ma r own GP ap@i‘htment before! Her family are vg@religious

and she wasn’t su dsed to have s &?ore marriage. She thinks they@ ask her to

leave home if s \t«ells them th 's pregnant. &'
X B N AP

Jana’s@n had her wh&she was young and raised her \2. She never.v\@ﬁed
y do the sam f(h%g Jana and her ex-boyfriend I&'}en were datk{&ﬁr a year

broke up thr onths ago after lots of argu % Jana is hopi e pregnanc
R e up |Qf§@ g gumeh (r;y;@ pregnancy
N might bring t back together. (Q ?.

Dalia is in a new relationship and doe%anow how heQ)artner will react to the news.
They both work full time and haveéQeen saving mopey’up, but they want to use this to
go on holidays and buy a flat ogsther. Dalia thin&}hat the wrong decision might end

o N7 L
the relationship, but she d t know wh:%ﬁe right decision is.

N 0
i i ©
Frankie finally feels?ke their life is coming together; they have found a group of really
good, supportive friends at college, they are studying subjects they care about and
getting on really well with their parents. Frankie thinks this all might go away if they

reveal they are pregnant.
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Year 11 Lesson 5 | Resource 1: Forum post

My partner and | just found out we’ve conceived and I'm 6 weeks
pregnant... but we don’t want to continue the@égnancy. We
don’t even want anyone to know what’s h:(%tened, but we're
only 16 and aren’t sure | can have an ake@on unless we tell our

parents. What should we do? 0(9

)
xO
| expect you and your partnéFnust be feelin@J
. Q
& v
\\
> g
QO X
o) N
o C
< O

s

- -

g P
%%rst thing yo%%ﬁld dois...
x 2

3

-

£
[ A u g
To$ngme more advice=help or support you could...

© Medway council 2021 | 50



Year 11 Lesson 5 | Resource 2: Facts about abortion

1. There are three main ways to get an abortion on the NHS: someone can self-refer by contacting an
abortion provider directly, or they can speak to a GP and ask for a referral to an abortion service, or
they can contact a sexual health clinic and ask for a referral to an abortion service®. If a doctor has a
‘conscientious objection’ to abortion, they must refer the woman to further care and inform them of
their right to see another doctor?. b\’

2. The vast majority of abortions take place early in pregnancy. Tl‘éregnancy should not have
exceeded its 24th week (although abortions may be perfor after 24 weeks in certain
circumstances, for example, if the pregnant woman (or trafis man)’s life is at risk or the child would be
born with severe disabilities).

xO

3. Although some may choose to pay for private trgtment, in England, Scotland and Wales, abortions
are available free of charge on the NHS®. O /1,

)
4. A woman (or trans man) can have an aboq@ﬁ or terminatior(ﬁ%regnancy if two doctors decide that
one or more of the grounds speciﬁe@%e Abortion A‘cgb met*. e

. . > XN A
5. While many couples will want t cuss their ophor&gether, “women do not need the;@{ﬁ#er’s
agreement to have an abortig#palthough some willwant to discuss the pregnancy with t partner
and come to a joint decisiQéartners who h aken legal action to try to prevent Qoglﬁortion have
been unsuccessful”. _«

*

‘ov <O

6. Although someox der16 may b ﬁ%&ouraged to speak to their parents, théﬁave the right
confidentiality. can give their. ent to an abortion themselves, as Ion&s they are consi d
competentﬁgable to under da health professional’s advice and t sks and benefit he
treatme@ﬁopﬁons"). At any &ge, it is only in exceptional circumsta céQWhere the womaQ‘(or trans

ma:k&v another personé} risk of serious harm, that informa@nay be disclosedég,omeone else

ut the patient’s\i@éement? 6() N4

&
@Q\bortion is ex @g/ safe in the UK, where it is carrie@in a medical fa%lﬁb?and by medical
rl

7" professionals. Aortions are safest when carried out(s y as possible ?p egnhancy®.

8. lItis not compulsory for someone to have counseling before havin bortion. However, all women
(or trans men) requesting an abortion can di their options ) and receive support from, a
trained pregnancy counsellor if they wish&.} @

9. Fertility returns immediately after a %%rtion and havi abortion does not increase the risk of
miscarriage, ectopic pregnancy Qﬁow placenta in 2@ pregnancies®.

10. Having an abortion is not t me as taking e éency contraception. Pregnancy only starts when
a fertilised egg implants'{ethe lining of the (iterUs. The emergency contraceptive/morning after
pill works by delayi {% release of an egg so no fertilisation happens'*. The two main methods of
abortion are taking medication to end the pregnancy, and surgical abortion - a minor procedure to
remove the embryo/foetus.

1, 8, 9: https:/www.nhs.uk/conditions/abortion/

2-7; 10-11: https:/www.fsrh.org/fsrh-rcog-abortion-care-factsheet-rse/
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Year 11 Lesson 5 | Resource 2a: Facts about abortion — support

1. There are three main ways to get an abortion on the NHS: contact an abortion
provider directly; speak to a GP and ask for a referral to an abortion service; contact a
sexual health clinic and ask for a referral to an abortion service'.

2. The vast majority of abortions take place early in pregn@A.The pregnancy should
not have exceeded its 24th week. 2
DN

<
3. In England, Scotland and Wales, abortions are ‘¥ailable free of charge on the NHS?.
xO
4. A woman (or trans man) can have an a@on or termi @n of pregnancy if two
doctors decide that one or more of the grounds spg@ﬁ in the Abortion Act are met®.
06 0 6\0
5. While many couples will wa§ discuss theig’e&ions together, “women do no’%(&d
their partner’s agreement,o@ ave an abogég?“. é(\
% N
6. Although someone@%er 16 may b@%couraged to speak to their ng%g\ts, they have
the right to confidentiality and ¢ ive their consent to an aborti emselves, as
long as the@* considered petent (i.e. able to understand drealth profes&&’s
advice ir«ﬂhe risks and @wﬁts of the treatment options’ o)zﬂ "l,
X \\
< X N
7..§ﬁnon is extrenfe&afe in the UK, where it is carriédt out in a med@acmty and by
edical profess@\als. (oJ o(/
S ¢ &

N
Q’b 8. Itis not compulsory for someone to have&@%selling befonQ/h ving an abortion.

0

Fertility returns immediately after a@orﬁon and haQng an abortion does not
increase the risk of miscarriage,Qchépic pregnan;" a low placenta in future

pregnancies®. N R\
? O

10. The two main methodéﬁf abortion ar ang medication to end the pregnancy, and
surgical abortionQ&ﬁnor procedure*to remove the embryo/foetus.

1: https:/www.nhs.uk/conditions/abortion/

2-6: https://www.fsrh.org/fsrh-rcog-abortion-care-factsheet-rse/
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Year 11 Lesson 5 | Resource 3: Help and support

Support available

Who could help?

Provide therapeutic (psychological) A
R

support
S

Vo \

Provide medical advice 6\’
(2]
<&@
0(‘9‘
)
Can refer someone for an abortion &0
g n
o S
\'06 ‘ oofb @6\0
Provide listening and empath\bfb O ’b‘
) Ny X
@ o @
(%) [2) . c@
N v o
_ &0 & o
Provide emonq@ upport stra@s (\O ,{,))
QQ N o Q
< & RS N
& 8 > &°
&é] conduct am al assessment ‘9 o(a
| & . Y
&

S
Provide accurate, reIiab@an—biased
Q%

information

Take steps to safeguard the person if
they are at risk
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Year 11 Lesson 5 | Resource 3a: Support options

7777777777 + L
Other family members (@}chers
2
7777777777 + . 7& L
Other trusted adults | o~o® GP
7777777777 4&& o o) [
Counsellor < Q’\l Nurse
2 v .
******** R LA >
, > O PURNT N
Frlends(,oo(\ | é}’b Advice lines ‘(@
gi?Vg 7777777 @77
i vl Onli t sefVi
%&rl es \g(/ . nline support sefvices
&S S
R A o — — — A~
C © RS Vv
e e T A
(J@ O (\’b &
R\ ents | (O Partner N
Q N S )
< O +‘Q ST
Other family members (go wmrs
********* SRS
(o)
Other trusted adults” | &© GP
< AN
7777777 (/% o +{\q R
Counsegtor O*Q* Nurse
. ?zé N ©
Friends | Advice lines
7777777777 + L
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